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Abstract 

Low socioeconomic status, high teenage pregnancy rates, low self-esteem, lack of quality 

education, and opportunity paint a grim picture for the lives of many inner city high 

school girls; thus, it is increasingly important to identify prevention and intervention 

strategies that can improve their trajectories. After-school programs have been suggested 

as a promising strategy that can increase the social and academic wellness of adolescents. 

This research study contributes to the body of research on school based mentoring from 

the perspective of inner city high school girls’--a phenomenon that has not been heavily 

researched. The researcher examines meaningful characteristics of an after-school 

mentoring program from inner city girls’ perspectives. Guided by two motivational 

theories; The Self- Determination Theory and The Developmental Systems Theory, this 

sequential mixed method study examined what motivates high school girls to 

continuously attend an after-school mentoring program and what makes it most 

meaningful. Over a 6 week period, the researcher explored four key research questions. 

The research findings conclude that the participants valued mentoring and modeling, 

components that were the foundation of the programs model and key elements of interest 

to them. As the program continued, the girls also indicated they valued the close 

connections they formed with the other participants of the program. Analysis of 

participants as they matriculate through the afterschool program and upon high school 

graduation would be most helpful. Longitudinal studies could assist program directors, 

educators, parents, researchers, policy makers, and other key stakeholders. 
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Chapter 1 

Introduction 

 

This sequential mixed method study examined inner city high school girls’ 

perceptions on what makes an after-school mentoring program meaningful at a Baltimore 

City high school. Further, this study investigated other identifying factors that contributed 

to the girls’ continuous participation in the after-school program. This chapter includes a 

background of the problem, statement of the problem, purpose of the study, research 

questions, research approach, assumptions, limitations, delimitations, significance of 

study, and definitions of terms.  

Background of the Problem  

The achievement gap in education that separates inner city youth from their more 

affluent counterparts continues to be the focus of discussion, research, and controversy. 

Since the No Child Left Behind Act of 2001, America continues to fail countless youth; 

as many are still left behind and the gap continues to grow. As reported by the National 

Governors Association (2011), Hispanic and African American high school students are 

more likely to drop out of high school in every state; and of those that do enroll in 

college, only half are as likely to earn a college degree as compared to Caucasian 

students. According to O’Donnell & Kirkner (2014), when analyzing students’ academic 

achievement, socioeconomic status is one of the most prevalent and consistent factors in 

determining their outcome.  

This research study focused on inner city girls who live and attend school in 

Baltimore City. In addition to aforementioned socioeconomic disadvantages, the 
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transition from childhood to adolescence can be especially challenging for girls. Many 

girls are left to navigate these problems on their own as they are unable to connect with 

mentors and role models in their communities. When coupling negative environmental 

contexts with youth development factors, there is a significant need to provide support for 

inner city girls. Herrera, DuBois, and Grossman (2013) insisted on the significance on 

having an array of helpful adults to assist youth as they mature; as many as 1 in 5 

youth—and even more of those living in poverty— lack this vital resource and become 

more prone to other negative behaviors and peer influences. Providing afterschool 

mentoring programs can offer the support they need. According to Soroptimist 

International of the Americas Inc. (2010), mentoring is important because it gives a girl 

the chance to spend time with a caring supportive woman who is genuinely interested in 

her success, as she may not have this relationship with any other adult in her life. 

Statement of the Problem 

Currently, there is a limited body of research and public data that directly 

addresses high school students, and even less on girls of color (Herrera & Arbreton, 

2004). O’Donnell & Kirkner (2014) agreed that much of the research that has been 

conducted focuses on elementary and middle school-aged girls. Inner city high school 

girls can benefit from after-school mentoring programs in many ways; however, most 

studies only measure impacts on academics (Durlack & Weissberg, 2007).  

The lack of data hinders inner city girls’ ability to receive the additional 

development support they need. Halpern (2006) argues that the afterschool field has 

tended to focus on a narrow set of outcomes, usually academic, without fully exploring 
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the range and complexity of relevant developmental tasks. Durlack & Weissberg (2007) 

found participants’ feelings and attitudes showed more improvement in two explicit 

indicators: self-perceptions, such as improvements in self–confidence and self–esteem, 

and school bonding as reveled by their perceptions toward school. Moreover, there are 

limited studies that capture youths’ perspectives or voices in such programming, and 

much of the research does not account for the cultural perspective of inner city African 

American youth (Fredricks & Simpkins, 2012).  

Problems are glaring, but there is not enough scholarly research on the 

phenomenon to provide a tangible solution. In 2015, the Obama administration addressed 

this inequality and presented a nationwide imitative titled “Yes She Can” to support 

research on girls and women of color. This study aims to add to the body of knowledge 

on after-school mentoring programs and the effects of quality after-school mentoring 

programs for inner city high school girls.  

Purpose of the Study  

The purpose of this sequential mixed method study is to examine meaningful 

characteristics of an after-school mentoring program for inner city girls at a Baltimore 

City high school, in order to understand what motivates them to participate. The 

independent variable is characteristics, as measured by the findings of the participants’ 

interviews and post-survey, and the researchers’ observations, field notes, and document 

reviews.  The dependent variable is what motivates them to participate, as measured by 

the participants’ responses to interview questions.  
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For the purpose of this research study, quality afterschool mentoring program will 

be defined as an after-school program, which provides opportunities for youth to have 

meaningful involvement and promote effective leadership and management skills; these 

programs create physically and psychologically safe places with a strong sense of 

membership, commitment, explicit rules and responsibilities, and expectations for 

adolescents’ success (Pittman & Wilson-Ahlstrom, 2004; Roth & Brooks-Gunn, 2003 ).  

 

Research Questions 

This research explored the following questions: 

1.   What do inner city high school girls find most meaningful about an after-school 

mentoring program?  

2.   What factors make high school girls want to participate in after-school program?  

3.   What motivates girls to attend regularly and participate in after-school mentoring 

programming?  

4.   How can we better understand what makes mentoring relationships work? 

Research Approach 

 After approval from the University’s Institutional Review Board, the researcher 

studied the experiences and perceptions of 22 inner city high school girls. The sample 

population was drawn from a Baltimore City public high school. The study included high 

school girls (9th-12th grades). The typical age groups for 9th-12th graders ranged from 14-
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18. All girls in Grades 9th-12th had the opportunity to participate in the after-school 

program.  

This study combined both quantitative and qualitative methods, an approach defined 

by Creswell (2009) as mixed method. More specifically, the research study was a 

sequential mixed method study. Creswell outlined sequential mixed methods as a 

procedure in which the researcher begins with a qualitative approach followed by a 

quantitative method or vice versa.  

This sequential mixed method study began with qualitative data collection methods 

(interviews and observations) for exploratory purposes and then followed with a 

quantitative method (participant post survey), which enabled the researcher to add to the 

data collection methods. Data collection occurred in numerous ways to increase 

triangulation. Triangulating data and employing inter-rater reliability add trustworthiness 

and credibility to an otherwise weak research design.  

Assumptions 

Gay, Mills, and Airasian (2009) defined assumptions as “any important fact presumed 

to be true but not actually verified” (p. 83). For the purpose of this study, the following 

assumptions were made:  

1.   Creating strong mentoring relationships is a critical factor in what high school 

girls find meaningful about after-school programming. 

2.   There are other critical factors in what makes and after-school program 

meaningful to high school girls. 

3.   Participants were honest. 



INNER CITY HIGH SCHOOL GIRLS’ PERSPECTIVES 
 	   	  
  
Limitations 

Limitations, as defined by Rudestam and Newton (2001), are “restrictions in the study 

in which you have no control” (p. 90). For the purpose of this study, the following are 

potential limitations:  

1.   This is a one case study research design. 

2.   Data is only taken from one Baltimore City high school.  

3.   After-school program was only evaluated for a 6-week period. 

Delimitations 

Delimitations, as defined by Rudestam and Newton (2001), are restrictions on the 

study in which the researcher controls deliberately.  

1.   Uses a one case study research design.  

2.   Uses only inner city high school girls. 

Researcher 

 At the time of conducting this research study, the Principal Investigator was 

employed as the Department Chair at the University where the researcher was enrolled as 

a Masters Degree student. The researcher served as the Founder and facilitator of the 

after-school program.  

Significance of the Study  

This study is significant in that it contributes to the body of research on school-

based mentoring (SBM) from the perspective of inner city high school girls-- a 

phenomenon that has not been heavily researched. The majority of after-school program 
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researchers have studied youths’ behavior or academic achievement rather than seeking 

youths’ opinions about services.  

The researcher examined meaningful characteristics of an after-school mentoring 

program from inner city girls’ perspectives; as youths’ perspectives can offer important 

insights. This study will be used to further assist program directors, educators, parents, 

policy makers, and other key stakeholders by understanding after-school programming 

from the lens of those who live the experience, the after-school participants.  

The findings can serve as the link among participant engagement, retention, and 

program outcomes. Additionally, positive findings could lead to additional funding for 

the program and offer valid reasoning for replicating this program in other schools. The 

researcher will seek publication of its findings given the fact that the literature, as it 

relates to the SBM of high school girls, is limited. 

Definition of Terms  

•   Constraints are processes or resources that facilitate or inhibit the effectiveness 

of program activities on desired outcomes” (Karcher, Kupermine, Portwood, Sipe, 

Taylor, 2006, p.716). 

•   Goals of a program shape the activities that occur in the match (Karcher et al., 

2006, p.710). 

•   Mixed methods research is an approach to inquiry that includes both 

quantitative and qualitative methods (Creswell, 2009).  
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•   Inputs are those elements the mentoring program uses, such as mentors, program 

staff, materials for games/activities, training, and mentees” (Karcher et al., 2006, 

p.716). 

•   Low income student is a student who is eligible to receive free or reduced price 

lunch based on the socioeconomic factors identified by the National School 

Lunch Act. 

•   Program contexts are the location of the meetings (Karcher et al., 2006, p.710). 

•   Program structure is the nature of the mentee-mentor relationship (Karcher et 

al., 2006, p.710). 

•   Quality after-school mentoring program provides opportunities for youth to 

have meaningful involvement and promote effective leadership and management 

skills; these programs create physically and psychologically safe places with a 

strong sense of membership, commitment, explicit rules and responsibilities, and 

expectations for adolescents’ success (Pittman & Wilson-Ahlstrom, 2004; Roth 

&Brooks-Gunn, 2003). 

•   School Based Mentoring (SBM) occurs when youth meet with mentors on 

school grounds. SBM can occur during school (e.g. during class time, lunch 

period) or after - school” (Schwartz et al, 2012, p. 2319). 

Summary 

Chapter 1 describes the research study’s problem, purpose, and questions. In 

addition to these quintessential components, the significance of the study theoretical 

framework and the research design are also illustrated. Information as it relates to 
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research questions, data collection procedures, data interpretation, assumptions, definition 

of terms, limitations, and delimitations are also explained. Chapter 2 continues with a 

review of literature. It also examines relevant SBM after-school programming, 

mentoring, ethnic minority- inner city (Baltimore), adolescent, high school girls. Chapter 

3 explores the research methodology, procedures, analysis of interview questions and 

identification of emerging themes. Chapter 4 dissects the results of research findings. 

Furthermore, Chapter 5 concludes with a discussion, recommendations and a summary.  
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Chapter 2 

                                              Literature Review 

Introduction 

Chapter 2 opens with a brief historical overview of after-school programming. 

The literature review then evaluates other scholarly studies relevant to SBM, mentoring 

relationships, Baltimore City socioeconomic disadvantages, and promise of mentoring for 

adolescent girls. The scope of this review of literature is structured to examine literature 

that is relevant and narrowed to provide a framework for examining meaningful 

characteristics of an after-school mentoring program for inner city girls at one Baltimore 

City high school. Chapter 2 concludes with a description of the chosen conceptual model. 

Brief History of After-school Programs 

 After-school programs have been in existence for many years, although not as 

established as those in existence today.  After-school programs surfaced in the late 1800s, 

and were developed by individual men and women whose aim was to rescue children 

living in the “unsafe” immigrant neighborhoods of major cities, and were mostly run out 

of a room in a home, church, or storefront (Halpern, 2002). Two notable historical events 

provided the catalyst for after-school programming. First, the government enacted child 

labor laws and then enforced mandatory schooling. In 1900, 59% of children aged 5 to 17 

were enrolled with the majority of youth leaving school in the 5th grade, and by 1928, 

80% were in attendance until the end of 8th grade (Halpern, 2002).  
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By the 1900’s churches and other religiously based organizations began to 

provide after-school programs (Halpern, 2002). During his time, school officials were 

reluctant to provide after - school programming for fear of “loss of control over space” 

and in turn private sponsors began to fund programs, each with their own agenda 

(Halpern, 2002). It wasn’t until world War II that the United States Government began to 

fund afterschool programs as a result of women entering the workforce and childcare 

services were needed (Miller et al., 2004).  

By 1950, after-school programs and their sponsors had been labeled as a part of 

the human service system (Halpern, 2002). Programming for girls during this time 

included knitting, concentration and guessing games, talks about boys, and parenting 

among other topics (Halpern, 2002). In the late 1950s the neighborhoods began to change 

drastically, as an influx of African Americans and Latinos moved in and forced a 

spotlight on the lingering question as to whether the after-school programs were for 

specific demographics or neighborhoods (Halpern, 2002). By the 1960s, America was 

facing a war on Poverty and Drugs, which shifted the focus and placed government 

funding in those priority areas (Halpern, 2002). Throughout the 1970s and 1980s there 

was a renewed focus on after-school programming as most of the programs aimed to 

prevent issues such as teen-pregnancy, drug use, alcohol consumption, and school 

dropout (Halpern, 2002).  

 In the 1990s after-school programs became more planned, and structured, serving 

a smaller number of youth over a period of time (Hellison & Wright, 2003). A decade 

later, The No Child Left Behind Act of 2001 (NCLB) highlighted government activism 
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for disadvantaged students. In 2009, President Obama signed the Recovery Act, 

appropriating $129 million in awards to youth mentoring programs.  

 After-school programs have since flourished from the unstructured safe havens 

that they once were. Presently, after-school programs primarily focus on developing 

positive youth development outcomes through low staff to student ratios, and focus on 

prevention and promotion aims (Halpern, 2002). In addition, there is added pressure to 

ensure that after-school programs have clearly defined measurable outcomes that link and 

support the needs of failing school systems. Halpern (2002) noted that program directors 

have expressed pressure from funders to link program outcomes to school learning 

outcomes in order to prove programs were effective at improving youths’ academic 

achievement.  

School-Based Mentoring (SBM)  

Youth mentoring programs in the United States have experienced tremendous 

growth, with approximately 3 million youth in one-to-one structured mentoring 

relationships, representing a six - fold increase from 1996 (Rhodes & DuBois, 2006). 

According to Schwartz, et al. (2012) SBM is the fast growing form of mentoring. SBM 

occurs when youth meet with mentors on school grounds (e.g., during class time, lunch 

period) or after - school. Schwartz, et al. hypothesized that programs that met after-school 

or during lunch would have positive effects on academic outcomes in comparison to 

those that met during the school day, but not during lunch. Programs can target specific 

students based on skills, grades or other needs. 
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Rhodes (2002) posited that program contexts can be described as field-based or 

site-based. Approximately 45% of mentoring programs are site-based and 70% of site-

based programs are found in schools (Karcher et al., 2006, p. 711). Typically, SBM 

programs are under the time constraints of the school; therefore, time and duration can 

vary. Some programs may start at the beginning of the school year, while others may 

only be present for a few short weeks. Time plays a significant role in strengthening the 

mentoring relationship. Komosa-Hawkins (2010) recommended at least 6 months with 12 

months or more being preferred as an adequate length of time for an after-school 

mentoring program to run before researchers are able to find out its effectiveness.  

According to Karcher et., al (2006) “Mentoring structures include cross age peer 

mentoring, intergenerational mentoring, e-mentoring, and group mentoring” (p. 711). 

This research study incorporated group mentoring as its mentoring structure. Group 

mentoring has the ability to allow youth to see how adult mentors modeled appropriate 

behaviors and approached academic, career and life choices while in a safe environment. 

According to Karcher et al., (2006), “It also has been suggested that group mentoring 

may be particularly well received by minority youth because it may be experienced as 

culturally congruent with the collectivistic orientation held by several U.S. cultural 

minority groups” (p. 712). This group mentoring program enlisted a protégé teacher with 

cultural backgrounds that mirrored many of the participants, as she was an ethnic 

minority-- who was born, raised and attended high school in Baltimore City.  

By participating in a quality SBM mentoring program, there are many potential 

positive outcomes. As stated by Shernoff (2010), participants are afforded opportunities 
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to gain mentorship by caring role models who are able to assist them in setting goals, 

improving self-esteem, and other necessary leadership skills.  

“The rich relationship support made possible in afterschool programs and 

mentoring relationships thus can have considerable value in preventing 

maladaptive responses to the challenges of adolescence, especially for those youth 

who may have suffered developmental stressors such as parental neglect or 

abuse” (Bulanda, 2013, p. 6).  

While there is an abundance of research that provides reasoning for the use of 

school-based mentoring programs; student participation in these programs dwindles after 

middle school. According to Afterschool Alliance (2009c) 17% of elementary school 

students participated in after - school programs, yet only 12% of middle school students 

and 7% of high school students participated. The After-School Corporation (2007), states 

that “the strongest school-based high school programs may achieve participation rates 

that hover around 50 percent” (p. 16). Apsler (2009) confirmed that lack of sustained 

participation of the students contributed to the inability to assess and evaluate after-

school programs effectiveness. 

Mentoring Relationships 

Outside of providing youth with a positive after-school SBM environment, it is 

essential to make sure that quality persons are being selected to mentor. Simply, wanting 

to befriend or help youth does not qualify a person to serve as a mentor. Relationships 

between mentees and mentors are extremely important, as they are the gateway for 

building trust, creating educational and professional resources, as well as opening 
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opportunities and presenting perspectives on life in which youth can use to create their 

own opportunities for life’s success.  

It is essential to match uniquely the mentoring relationship between girls and their 

mentor. Dubois, Portillo, Rhodes, Silverthorn, and Valentine (2011) noted that programs 

that served greater proportions of girls participants vs. boy participants, showed 

somewhat weaker effects as girls have been found to report significantly lower levels of 

trust and greater feelings of alienation in their relationships with parents than do boys, a 

tendency that could potentially generalize to their relationships with other adults such as 

a mentor in ways that are counterproductive” (p. 77). Ongoing professional development 

training is also an essential element of a successful mentoring relationship. Research has 

proven that mentoring is most beneficial when mentors are paired with youth who have 

similar interests. Selecting mentors with similar backgrounds that align with program 

goals and youth will foster a more effective relationship and lead to better outcome 

results.  Synthesis of research conducted by DuBois et al. (2011) has shown that the most 

effective mentors are those employed as advocates and teachers, serving as a proximate 

role model.  

Baltimore City Socioeconomic Disadvantages 

A youth’s economic position is heavily influenced by that of his or her parents 

and living environment. Isaacs (2007) posited that “only 6 percent of children born to 

parents with family income at the very bottom move to the very top” (p. 1). Baltimore 

City youth are at a harrowing disadvantage - plagued with the ever present issues of 

economic inequality, adolescence, transitioning into high school and a failing school 
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system. But just how extreme are the conditions for inner city youth in Baltimore City? 

Findings from Chetty, Hendren, and Katz (2015) crowned Baltimore City as the worst 

city in America for children to escape poverty.  

The death of Freddie Gray and the resulting riots of 2015 provided a spotlight on 

the festering problems within the city. Baltimore City data show 34.1% of the children in 

Baltimore City live below the poverty line with a median household income of $41,485 

and 23.2% of the city’s 202,362 homes are boarded and vacant Baltimore Neighborhood 

Indicators Alliance (2014). Lack of quality education is also a serious concern. According 

to Baltimore City’s own school data, 72% of students scored below proficient in math, 

45% scored below proficient in reading, and 64% scored below proficient in science. The 

mean 2014 SAT score is 1,125, down from 1,142 in 2008. The mean 2014 ACT score is 

16 down from 17 in 2008. By comparison, the SAT U.S. average is 1,500, and the ACT 

average is 21. 

Promise of Mentoring for Adolescent Girls 

 Mentoring programs have great potential for helping to serve as a promising 

intervention to assist Baltimore City adolescent girls. Research has proven that an after-

school program provides positive outcomes, especially for low-income urban youth 

(Mehesy, 2004).  

Studies have shown that compared to boys, girls tend to have lower levels of self-

esteem (Vanatta 2013). Physical, social, mental, and environmental factors all play a very 

significant part in the influence of adolescent development and self-esteem. Teenagers 

are at an impressionable age and it is important to note that many factors such as puberty, 
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dating pressures, peer pressure, gossip, social media, and the transition into high school 

can negatively influence their self-esteem.  

Problems for adolescent girls can include low self -esteem, teen dating, bullying, 

poverty, drugs and alcohol; no matter the situation, there are girls who need the assistance 

of women who have successfully navigated the path from adolescence to adulthood. 

According to Vannatta (2013), “The self-esteem issue facing adolescent girls is a serious 

problem. If not addressed, levels of depression, unhappiness, poor academics and deviant 

behaviors may continue to rise among adolescent girls” (p. 3). Linking girls with positive 

role models can have positive outcomes such as increase self-esteem, and improved 

academics. Tierney, Grossman, and Resch (2000), stated young people with mentors 

were 52% less likely to skip school and 46% less likely to use illegal drugs.  

Conceptual Model 

This research study employs the Developmental Mentoring framework as outlined 

by Karcher et al, (2014), see Figure 1. Developmental Mentoring’s primary focus is on 

facilitating the relationship between the mentor and mentee as a way of promoting 

youth’s development and reflects the assumption that mentoring influences social, 

emotional, and academic development through the creation of supportive relationships” 

(Karcher et al., 2006, p.714). Developmental Mentoring employs an increased social 

support which in turn increases participants’ self esteem and connectedness and has an 

ultimate outcome of academic achievement. The applied developmental approach reflects 

the theory that a positive close connection with a mentor or role model is the foundation 

that leads to participant outcomes. 
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This framework was particularly useful in categorizing the mentoring context and 

characterizing the after - school programs goals (proximal, enabling, distal). The applied 

developmental approach reflects the theory that a positive close connection with a mentor 

or role model is the foundation that leads to participant outcomes and this was 

particularly useful in better understanding what makes mentoring relationships work.  

 

Figure 1. Theoretical Model: Developmental Mentoring  

Proximal                                   Enabling                         Distal 
 

 
 

Note. Adapted from “Mentoring Programs: A Framework to Inform Program Development, Research, and Evaluation,” by M. J 
Karcher, G. P. Kupermine, S. G. Portwood, C. L. Sipe, and A. S. Taylor, 2006,  Journal of Community Psychology, 33, p. 4  

 
 

Summary 

The purpose of this sequential mixed method study is to examine meaningful 

characteristics of an after-school mentoring program for inner city girls at a Baltimore 

City high school and in order to understand what motivates them to participate. 

Specifically, the researcher sought to understand how inner city girls’ experiences in 

adolescent development and living environment may have affected their experiences as it 

relates to after-school programs. To perform this study, it was necessary to complete a 

critical review of current literature. The literature review explored the interconnectedness 
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of SBM, mentoring relationships, Baltimore City socioeconomic disadvantages, and 

promise of mentoring for adolescent girls. This literature review offers that SBM 

programs can serve as a positive intervention to assist inner city high school girls. In 

addition, the researcher also identified a conceptual framework to broaden the 

understanding of mentoring relationships. It is important to note that there is limited 

research on after-school programming for high school students, especially those of color. 

This disparity in research offers a great need and opportunity to further examine this 

phenomenon.  

Subsequent chapters in this study include Chapter 3, which assesses the 

methodology for research. Chapter 4 reports the findings of the research. Lastly, Chapter 

5 concludes with discussion, recommendations and summary. 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



INNER CITY HIGH SCHOOL GIRLS’ PERSPECTIVES 
 	   	  
  

Chapter 3 
 

 
                                                        Methodology 

 
Introduction 

The purpose of this sequential mixed method study is to examine meaningful 

characteristics of an after-school mentoring program for inner city girls at a Baltimore 

City high school, and to understand what motivates them to participate. The research 

questions are:  

1.   What do inner city high school girls find most valuable about after-school 

mentoring/program services?  

2.   What factors make high school girls want to participate in after-school 

program?  

3.   What motivates girls to attend regularly and participate in after-school 

mentoring programming?  

4.   How can we better understand what makes mentoring relationships work? 

Chapter 3 describes in-depth the research design, methodology, and logic of the 

researcher’s research process. The researcher used interviews, observations, field notes, 

and document reviews (qualitative methods) and a post survey (quantitative method) to 

evaluate the phenomenon. This chapter also includes the detailed procedures used for 

data collection, interview procedures, data analysis, and interpretation. 
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Research Sample 

After the researcher received Institutional Review Board approval by the 

University, the participants were recruited. The after-school program was introduced to 

the faculty, parents, and students at the back-to-school night during the month of 

September 2015. From September to October, an interest flyer was created by the 

researcher and posted throughout the school building. Also, another poster created by 

interested participants was placed in the school cafeteria. The afterschool program was 

open to all girls who attended the high school; see Appendix B. 

On October 15, 2016 the first interest meeting was held. There were 10 girls who 

met in the school’s library for the first interest meeting. The researcher asked why there 

were only 10 girls who showed up for the meeting. One participant stated, “I ain’t even 

see the flyers posted, I just saw you and you reminded me about it today.” The researcher 

then asked the girls to create a large interest meeting sign. The girls then used large 

poster paper to create a new flyer, which was placed by the school cafeteria door. In 

addition, more flyers were placed throughout the school building. The researcher also 

asked each girl to try and recruit 1-2 additional friends to join the program.  

Recruitment continued for the remaining week. The after-school program began 

October 20th. One week later, October 23rd twenty-two participants were recruited; see 

Table 1.  
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Table 1 

Participant Demographics 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. N=22. 

Participation 
(Pseudonym) 

Age  Grade Race  Sex 

Kendra 14	   9th African - 
American 

Female 

Daria 16	   11th African - 
American 

Female 

Pamela 16	   11th African - 
American 

Female 

April  14	   9th African - 
American 

Female 

Jessica 14 9th  African - 
American 

Female 

Winter 14 9th  African - 
American 

Female 

Sharday 17 12th  African - 
American 

Female 

Treasure 17 12th  African - 
American 

Female 

Keisha 16 11th  African - 
American 

Female 

Tonya 14 9th  African - 
American 

Female 

LaShay 14 9th  African - 
American 

Female 

Denise 16 11th  African - 
American 

Female 

Theresea 14 9th  African -
American 

Female 

Ashley 14 9th  African -
American 

Female 

Chanel 17 12th African -
American 

Female 

Monique                  16 11th  African -
American 

Female 

Katrina 14 9th  African -
American 

Female 

Megan 15 10th African -
American 

Female 

Lisa 15 10th African -
American 

Female 

Brittany 16 11th African -
American 

Female 

Porsha 14 9th African -
American 

Female 

Kim 16 11th African -
American 

Female 
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Public School #22 (pseudonym given to the case study school) is located in Baltimore 

City. There are approximately 800 students enrolled, 98% of whom are African 

American.  The school has an entrance requirement, which means students must have a 

targeted composite score to enter.  The average daily attendance was 83.1%. The average 

SAT composite score was 976, graduation rate was 90.8%, and students who received 

free/reduced price meals was 82%. According to the Baltimore Neighborhood Indicators 

Alliance (2004) from the Baltimore City Public Schools, 49% of children in the school’s 

community live below the poverty line and the median household income in the 

neighborhood is $36,254.  

Public School #22 is made up of two buildings. Building A is used primarily for 

Academic Studies, and Building B is used for Vocational and Technical Studies. Building 

A opened in September 1955, and Building B opened in September 1980 to expand the 

school. The buildings are located on a busy urban street in Baltimore City. Across the 

street from the school buildings is a shopping center with fast food restaurants, a 

pharmacy, and other local businesses.  

Public School #22 has junior varsity and varsity sports teams, which includes 

basketball, football, wrestling, volleyball, track and field (indoor and outdoor), cross 

country, and softball. Other after-school extracurricular activities include: debate, poetry 

club, band, drill team, dance team, cheerleading and drama.  

The after - school mentoring program, Girls Leadership Academics Mentoring 

(GLAM) Program was in its first year of implementation at the case study school. 



INNER CITY HIGH SCHOOL GIRLS’ PERSPECTIVES 
 	   	  
  
However, the program was founded four years prior and served girls at another other 

Baltimore City high school over the course of two years.  

GLAM Program is a 501(c)(3) non-profit organization that provides after-school and 

summer programming for girls. GLAM’s mission is to inspire and empower girls to reach 

their full potential. The program strives to transform girls into young ladies, providing 

them with opportunities to gain the confidence, intelligence, skills, and mentorship that 

will help them succeed in college and career, and thrive in the global community.  

Contrary to the perception of what many view as a glamorous appearance, GLAM 

is a holistic program that focuses on inner self first. Fashion and modeling are used to 

help support and guide girls to learn the importance of self -esteem and dressing for 

success as they navigate the unique pressures of girlhood into womanhood. It is GLAM’s 

vision that each girl will leave a young lady who serves as a walking testimony that 

embodies the motto: “The World Is Our Runway!” 

Program Goals: 

•   To increase girls’ self-esteem; 

•   To increase girls’ academic achievement; 

•   To increase girls’ leadership skills; 

•   To provide girls with positive mentoring opportunities; and 

•   To track the progress of girls as they matriculate through GLAM and thereafter. 
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Conceptual Framework  

Within the mixed method design of study, the researcher employed theoretical 

perspectives based on motivation to provide the framework for the sequential mixed 

method study: “What Makes an Afterschool Mentoring Program Meaningful for Inner 

City High School Girls”. As declared by Creswell (2009), theoretical perspectives 

provides an overall orienting lens for the study of questions of gender, class, and race.  

This lens is then used to guide the researcher to shape the type of questions asked, inform 

how data are collected and analyzed, and provide a call for action or change.  

This study is guided by two motivational theories: The Self- Determination 

Theory, and The Developmental Systems Theory were employed to develop a better 

understanding about what encourages high school girls continuously attend an after-

school mentoring program and what makes it most meaningful. 

The Self- Determination Theory according to Deci and Ryan (2000) argues that 

people from all cultures share basic psychological needs for autonomy, competence, and 

relatedness. The theory posits that (a) humans are active beings, (b) humans naturally 

pursued growth and development, and (c) humans possessed three psychological needs. It 

also implies that motivation passes from each continuum and in order to reach optimal 

motivation (intrinsic), all three needs must be met.  

The Developmental Systems Theory was established as a theoretical perspective 

for assisting youth engagement. According to the Developmental Systems Theory, youth 

grow in a series of environments and throughout the years as youth develop into an adult, 

their environments impact them and in turn they impact their environment (Lerner, 
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Lerner, Almerigi, Theokas, Phlps, Gestdottir, & Naudeau, 2005). The Development 

Systems Theory analyzed the approaches by which youth interacted and formed 

meaningful relationships with their environment (adults, peers, and community) to yield 

developmental outcomes (Dworkin & Larson, 2006).  

Konopka (1973) was a pioneer of the Developmental Systems Theory and posited 

that youths’ motivation and engagement happens when adhering to eight requirements:  

•   Feeling safe in a structured environment 

•   Feeling as a member of a group and having a sense of belonging 

•   Contributing meaningful and developing self worth  

•   Gaining independence by self-discovery and controlling over one’s life 

•   Developing quality relationships with at least one adult and peers 

•   Discussing conflicting values and formulation of their own value system 

•   Feeling pride of aptitude and mastery 

•   Expanding their capacity to enjoy life and know it is possible to be 

successful  

Both Motivational Theories were used as a framework for coding themes. Also, 

they were beneficial in understanding what motivated students to join and participate in 

the after-school program. In addition, the Self-Determination Theory and Developmental 

Systems Theory were helpful in analyzing participants’ responses to what motivated 

them to attend regularly and participate in the after-school mentoring program. 

 Notably, the researcher did not intend to test or prove any existing theories, but to 

identify a framework for factors that contributed to what participants found meaningful in 
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an after-school program. In sum, theories were presented to assist in conceptualizing 

what inner city high school girls found meaningful in an after-school mentoring program.   

Research Design Overview 

This is a mixed methods research study, which is sequential in its strategy.  Creswell 

(2009) defined mixed method as an approach to inquiry that includes both quantitative 

and qualitative methods. Creswell (2009) characterized sequential mixed methods as a 

procedure in which the researcher begins with a qualitative approach followed by a 

quantitative method or vice versa. The results from the qualitative data collection 

methods (participant interviews, field notes, and observations) were used to support the 

quantitative results (post - survey).  

According to Creswell (2009), a quantitative research studies the correlation among 

variables by challenging objective philosophies. In a quantitative research, instruments 

are used to examine the variables. Creswell (2009) defined qualitative as establishing the 

meaning of a phenomenon from the views of the participants by identifying a culture- 

sharing group and studying how it develops shared patterns of behavior over time (p. 16). 

Qualitative research does not infer from a given form of knowledge, rather it extrapolates 

meanings and themes from data gathered through observations, document reviews, 

interview discussions, and emerging themes. In a qualitative research study, the 

researcher is the instrument.  

A post-survey, containing 12 questions: 11 Likert scale questions and 1 short 

response question, was used. Survey Monkey was used to complete the post-survey and 

statistical data were automatically calculated upon completion. The post-survey was 
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chosen to strengthen the credibility of the study as the emerging themes from the 

researchers’ interviews and observations were used as answer choices on the multiple 

choice survey. The researcher also used the systematic approach constructed by 

Bloomberg and Volpe (2008) as the framework to guide the process of analyzing and 

synthesizing data; see Figure 2. 

 

 

 

 

 

 

 

 

 

 

 

 

 



INNER CITY HIGH SCHOOL GIRLS’ PERSPECTIVES 
 	   	  
  

Figure 2. Roadmap for the Process of Qualitative Data 
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Note. Adopted from “Completing Your Qualitative Dissertation a Roadmap from Beginning to End,” by D. L Bloomberg and M. 
Volpe, 2008, p. 100.  
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Data Collection Methods 

The researcher obtained qualitative data through document reviews, participant 

interviews, observations, and field notes, and quantitative data were gathered through 

participants’ post-survey responses. Participants were required to sign in daily; those 

attendance sheets were used during the document review process. The researcher also 

kept notes of observations made throughout the study. Additional field notes were taken 

during interviews and while transcribing interviews. All documents were evaluated for 

common themes. As stated by Yin (2003), “The most important use of documents is to 

corroborate and augment evidence from other sources” (p.87) 

According to Yin (2003), Interviews conducted in a direct interview-interviewee 

process (face-to-face) are known as a focused interview” (p. 90). All interviews were 

conducted between the researcher and participant. Each participant took turns meeting 

separately with the researcher to ensure confidentiality. All interviews were videotaped 

and later transcribed. Interviews were the chosen form of data collection because the 

researcher wanted to elicit individual experiences and perceptions. Additionally, 

participant interviews were recorded, and the researcher wanted to observe participants 

individually while maintaining their confidentiality.  

The researcher used the after-school program classroom to conduct the 

interviews. The classroom was inviting and decorated colorfully with bright pink and 

yellow paper. Walls were covered with participants brightly colored vision boards. The 

researcher covered the old worn-out, torn, and yellowing classroom blinds with 

multicolor paper to give the illusion of curtains. The room had approximately 30 desks 

and chairs. Classroom style varied according to daily afterschool activities. There were 
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two teachers’ desks: One desk was at each end of the classroom, and one desk was the 

primary desk of the researcher and the place in which the interviews were conducted. 

While participants were using the hallway for afterschool activities, the researcher pulled 

each participant one by one into the classroom for interviews.  

The researcher was equipped with a laptop, legal pad, pen, informed consent forms, 

and an iPhone 6, which was used to video/tape record. The researcher conducted the 

interviews using the following steps: 

1.   The study was explained to each participant by the researcher. 

2.   The researcher presented the informed consent form.  

3.   Each participant was asked if she understood the informed consent and if she was 

ok with proceeding with the interview. 

4.   The researcher then reassured all participants, that they would be referred to by 

fictitious name in order to protect participants’ confidentiality. 

5.   The researcher explained that each interview would be taped and later transcribed 

and identified by the fictitious name. 

6.   A copy of the questions was placed on the desk in front of each participant. 

Interviewees were told that the researcher would probe or use additional questions 

(if necessary) that may not appear in front of them. 

The interview schedule was followed four times over a 6-week period.  

The after-school mentoring program met three days per week: Tuesday, 

Wednesday, and Thursday. Participants were interviewed at the end of each week on 

Thursday. Every week a different research question was asked of the girls 
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participating in the study. The research schedule for each week is presented in the 

study along with the weeks focus and research questions asked of each girl:  

The Research Schedule and Interview Questions are as follows:  

•   Week 1- Girls Development:  

Research Question- How valuable was this session to you? Why do you want to 

participate in this afterschool program?   

•   Week 2- Leadership Development:  

Research Question – What motivates you to attend this after-school program?  

•   Week 3- Academic Development:  

Research Question – What motivates you to attend regularly and participate in 

this after-school program?  

•   Week 4- Mentoring:  

Research Question – What makes your mentoring relationship work?  

•   Week 5:  Post Self -Reporting Surveys; see Appendix E 

•   Weeks 6-7-8: Transcribing audiotapes, evaluating videotapes-- analyzing 

assessments and surveys; see Appendix H. 

The after-school program was studied for 6 weeks. The researcher extended the 

program for an additional week in order to recruit more participants. Participants were 

given a post-survey at the end of the study, during week 6.  The post–survey was 

accessed by participants via computer or smart phone using Survey Monkey.  
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Data Analysis and Synthesis  

The methodology used for coding emerging themes in this study was created using 

the descriptive outline offered by Bloomberg and Volpe (2008); see Figure 2. Data 

analysis was a continuous repeated process, which included analyzing aspects of both 

quantitative and qualitative data for categories, patterns, connections and themes. All data 

collected and analyzed were shared with the Principal Investigator to determine how 

close the findings are to the researcher’s findings. Using another researcher to analyze the 

collected data adds inter-rater reliability, which added credibility and trustworthiness to 

this study.   

The researcher used a hand analysis process to transcribe participants’ responses 

verbatim. This hand analysis process is also referred to by Bloomberg and Volpe (2008) 

as “a systematic stepwise analysis” (p. 99). Participant interviews were transcribed using 

pseudonyms. According to Bailey (2008), “Representation of audible and visual data into 

written form is an imperative process, which is therefore the first step in analyzing data” 

(p. 127).  

The transcribed data were then placed into the Data Summary Tables; see Appendix I.  

The researcher created a table for each of the four research questions. Bloomberg and 

Volpe (2008) suggested that by using data summary tables, they provide a uniform 

document of findings across all categories that are directly tied to research questions. 

During the revising process, the researcher was able to identify, eliminate, and collapse 

many themes (Bloomberg & Volpe, 2008).  

The themes were then ranked by frequency and placed into a thematic analysis chart, 

which consisted of two columns: key themes and frequency. The most commonly found 
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themes were used as options to selected responses questions. The survey was constructed 

of six Likert scale questions, five selected response questions, and one open-ended 

participant response question. The post-survey was used to present the findings and 

increase the validity of the study; see Appendix E. 

The researcher followed Step 3 as illustrated by Bloomberg and Volpe (2008) in 

order to formulate findings, provide participant quotations and summarize key findings 

which can be found in Chapter 4. Lastly, the researcher enlisted Step 5 of the Bloomberg 

and Volpe model to interpret findings, which can be found in Chapter 5.   

Evidence of Trustworthiness 

Validity (associated with quantitative research) and credibility are two paramount 

aspects of qualitative research that provide evidence of trustworthiness. Bloomberg and 

Volpe (2008) advised that if the research is valid, it will mirror its description, and if the 

research is valid, then two researchers will arrive at similar interpretations. The criterion 

of credibility as defined by Bloomberg & Volpe (2008) offers the assumption that the 

participants’ experiences correlate with the researchers’ interpretation of them. 

Credibility in quantitative research matches validity in quantitative research, as both work 

to measure the trustworthiness of the study. Creswell (2009) listed eight strategies used to 

strengthen the trustworthiness of qualitative research, four of which the researcher used 

in this research study: 

•   Triangulation 

•   Clarification of Bias 

•   Prolonged Engagement 
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•   Peer Debriefing 

Creswell (2009) asserted triangulation is frequently used and easy to implement. 

In order to achieve triangulation, the researcher examined a variety of data sources in 

order to provide validation. In this research study the researcher triangulated three 

different data sources, which included participant interviews, document 

reviews/observations, and participant self-reporting survey’s.  

Creswell (2009) stated that a well-documented qualitative research chronicles a 

sincere and truthful account of all aspects of the research. Throughout the study, the 

researcher helped to clarify any bias she brought to the study, as she adds commentary 

about how she, too, is of the same ethnic descent and can relate to participants, and was a 

Baltimore City high school student.  

Creswell (2009) defines prolonged engagement as spending additional time with 

participants in order to develop an extensive knowledge base of the study. The researcher 

in the study has spent a prolonged time in the field of study as she founded the mentoring 

program after noticing the need to intervene and add additional supports to inner city 

girls. The researcher spent five years in the high school setting with participants, serving 

as the program facilitator. In addition, the researcher assisted other program directors 

with the development and implementation of numerous out-of-school programs for high 

school students in Baltimore City.  

According to Creswell (2009), peer debriefing employs another individual who 

analyzes the study to add credibility. Two qualitative research experts assisted the 

researcher with this study: One research expert has two doctoral degrees and serves as the 
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Department Chair for the School of Education with over 23 years of experience in 

education. The other research expert serves as an adjunct professor with over 13 years of 

experience in institutional research and assessment, offers support nationwide as an 

independent research consultant, and has chaired numerous dissertation research studies. 

By incorporating peer debriefing, it increases the research study’s inter-rater reliability, 

which assesses the scale to which researchers use to determine their outcomes as defined 

by Creswell (2005) Inter- rater reliability is useful because human observers may not 

decipher information identically.  

Summary 

Chapter 3 presented a comprehensive description of the sequential mixed method 

study that examined inner city high school girls’ perceptions on what makes an after-

school mentoring program meaningful at one Baltimore City high school. The 

methodology explained the research design, data collection procedures, data analysis 

procedures, participants, and interpretation. Lastly, this chapter aimed to add credibility 

to the research through the use of inter-rater reliability and triangulation.  

Succeeding chapters include Chapter 4 and Chapter 5. Chapter 4 assesses the 

research findings from the videotaped interviews, researcher’s field notes, observations, 

and post-surveys. Chapter 5 concludes with a discussion, recommendations, and a 

summary.  
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Chapter 4  

Findings 

Introduction 

Chapter 4 illustrates the findings of this sequential mixed method study. It further 

examines collected data from participants as they relate to their perspectives about what 

makes an afterschool mentoring program meaningful at one Baltimore City high school. 

The research questions are:   

1.   What do inner city high school girls find most valuable about after-school 

mentoring/program services?  

2.   What factors make high school girls want to participate in an after-school 

program? (find commonly used themes) 

3.   What motivates girls to attend regularly and participate in an afterschool 

mentoring program?  

4.   How can we better understand what makes mentoring relationships work? 

Collected data include findings from document reviews, field notes, and 

interviews. Lastly, this chapter ties in all the findings to prove the credibility of this 

research through triangulation and inter-rater reliability.  

Participants 

The after-school program was open to all girls in the high school. After flyers and 

interest meeting were held, there were 22 participants who joined. All girls were African 

American females: 10 in grade 9, 2in grade 10, 7 in grade 11, and 3 in grade 12. The 
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after-school program meet each Tuesday, Wednesday, and Thursday. The research 

questions were asked at the end of the program each Thursday. Keeping in mind some 

girls may have been absent due to illness, coach class or other obligations after-school; 

19 participants answered Research Question #1, 16 participants answered Research 

Question #2, 12 participants answered Research Question #3, 14 participants answered 

Research Question #4, and 14 participants completed the post-survey. 

Findings  

To present the findings, the researcher used the following process as outlined by 

Bloomberg and Volpe (2008): formulate findings, provide participants’ testimonies, and 

testimonials, and summarize key findings. The results were organized by the study’s four 

research questions: 

1.   What do inner city high school girls find most valuable about after-school 

mentoring/program services?  

2.   What factors make high school girls want to participate in after-school 

program?  

3.   What motivates girls to attend regularly and participate in after-school 

mentoring programming?  

4.   How can we better understand what makes mentoring relationships work? 

The researcher also included figures of the participants’ post- survey data, which were 

extrapolated from Survey Monkey to present and support the findings from the research 

questions.  
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 In addition to the post-survey questions that mirrored the four research questions, 

the researcher incorporated questions that assessed the effectiveness of the after-school 

program. Six Likert scale questions were included to assess the participants’ self-esteem, 

academics, and leadership skills and to ask them to rate each category pre and post their 

participation in the after-school program; see Appendix E.  

 Each week during the after-school program, a new component is covered, 

expanding over a four-week period. Additionally, each week a new research question is 

asked. Though the elements of program changed focus each week, the research questions 

were similar in nature as the researcher examined the participants’ perspectives on what 

they found most meaningful about the after-school program as a whole.  

	  
During Week 1 of programming, the curriculum focused on self-esteem. Assisting 

the girls’ strengthen their self-esteem is the heart of GLAM Program. During Week 1 of 

the program, they participated in the following activities: 

•   GLAM Human Bingo  

•   Vision Boards 

•   Watch Fashion Shows 

•   Modeling techniques/fundamentals  

On Day 1, to allow the participants and researcher to know one another better, 

they began with an icebreaker, GLAM Human Bingo. Spaces on the board included 

boxes such as name a girl who has traveled outside of the country, find a girl who shares 

the same birth month as you, name a girl who lives with her grandparents. Next the girls 

were given magazines, scissors, glue, and construction paper to make vision boards. 
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Again, this was an introductory exercise used to gain more insight on the participants’ 

goals and interests. Day 1 concluded with a self-esteem exercise; the researcher 

expressed to girls that their dreams are attainable, and achieveable.  

On Day 2 of that week, participants sat in a circle during what they later termed as 

“Honesty Hour” and were asked to define “self-esteem.” Katrina said, “Self-esteem 

meant feeling good about yourself.”  Daria replied, “It means you feel good about 

yourself and you think you are pretty.” All participants all agreed that self -esteem is 

important and needed in order to be successful. The researcher then asked if you could 

tell if people had high self-esteem or low self-esteem by the way they walked. All 

participants responded “yes”. The researcher then played an hour long fashion show 

movie comprised of local and professional runway shows. After the movie, the researcher 

and participants held a discussion on some of the differences between the local runway 

shows and professional shows. The participants noted a difference in the style of walk, 

confidence, and stage design.  

On Day 3 of Week 1, the participants learned modeling techniques. They first 

practiced posing, then they were instructed to line up to begin practicing their walk. The 

researcher noted many of the girls seemed shy and apprehensive. She noticed Katrina and 

April went directly to the back of the line and Chanel, Theresea, and LaShay wanted to 

walk first. The researcher later learned that Theresea, LaShay, and Chanel had all 

modeled before and been in a previous fashion show. After each participant walked at 

least once, she was instructed to get with a partner and come up with a runway routine. 

The researcher noticed that once the participants were paired with a partner, they seemed 

more at ease. Also, some of the more experienced girls were eager to assist girls who had 
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never modeled before. As the pairs worked together, the researcher called each 

participant into the classroom to investigate Research Question # 1 – How valuable was 

this lesson to you? Why do you participate in this afterschool program? Table 2 illustrates 

the thematic analysis used to present the findings:  

 

Table 2 

Research Question #1 Thematic Analysis  

Key Themes Frequency 
Self – (esteem, image, etc.) 11 

 
Mentoring 6 

 
Modeling	   6 

 
Meeting new people (other 
participants’)	  

5 

 
Being a part of a 
group/Connectedness	  

 
4 

 
Something to do afterschool	  

 
4 

 
Fun 
 
Helpful 	  

 
4 
 
3 

Note. N=19. 

 

According to the participants’ interviews, most found the lessons from Week 1 on 

self-esteem valuable. April stated, “It really helped me because I kind of have low self - 

esteem about myself.” Monique said, “The session was very valuable because it taught 

me a lot about myself and how I can boost up my confidence. Katrina replied, “It gave 
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me a thought of what people think of me.” When asked about the value of the lesson and 

cited wanting to build her self-esteem also as her reason for participating.  

Mentoring was a commonly found theme in both the interviews and post-survey. 

Tonya stated, “I participated in this program because I feel as though I need a mentor. I 

need someone to help me fix my attitude and my ways and make me feel good about 

myself.” Lisa replied, “Mentoring was what interested me in the program.” Ashley said, 

“Because ummm..when I have problems and stuff, I know I can come to you [the 

researcher].” Theresea claimed, “I want to participate in this program because its help 

with meeting new friends, getting friendly, mentoring, and it’s really helpful.” 

Modeling was also rated high on the list of reasons participated in the after – 

school program. Kendra stated, “I wanted to participate for the mentoring and the 

modeling.” Pamela said, “I came to model”. Sharday and Chanel both cited, “modeling” 

and “doing a fashion show” as their reasons for participating.  

 Research Question #1 was also asked in the post-survey as a selected response 

question. The most commonly found answers from the thematic analysis were used as 

possible selections. The participants were instructed that they could only choose one 

answer. The researcher used selected response questions to further triangulate and 

analyze if the participants’ answers corresponded with the post survey, and/or if any 

particular characteristics emerged over another. Figure 3 displays the post-survey 

findings garnered from Survey Monkey.  
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Figure 3. Post-Survey Findings 

 

Figure 3. Participants’ post survey responses from Survey Monkey 

During the first week of interviews when participants were first asked what made 

them want to participate, many cited nothing to do afterschool as their reason. Chanel, a 

12th grader at the program stated, 

“It just gives me something to look forward to at the end of the day because I felt 

like all my four years of being here, I did nothing. I went home after-school, I 

played around after-school. So this just gives me something to know that I can 

stay here from 3:30- 5:00 and be involved in something”.  

Brittany stated, “I joined because I don’t have anything else to do afterschool”.  

To reiterate what was mentioned in the review of literature, inner city students are 

not afforded the same extensive number of after-school programs that their more affluent 

counterparts. The case study school provided limited after-school programs for students 

outside of sports. Therefore, it was understandable to the researcher why many girls cited 
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their reason for attending: the lack of afterschool programs available to them. Modeling 

and mentoring are key components of GLAM program and were cited as main reasons 

why participants joined. Most of the girls enjoyed modeling or wanted to learn how to 

model. It is important to note also that many of the girls joined the program because they 

wanted a mentor. The researcher also mentioned in the review of literature how many 

girls are not able to connect with individuals they identify as role models. 

 
During Week 2 the curriculum focused on “Leadership,” GLAM’s Leadership which 

allowed girls to assess an honest understanding of who they are, what they know, what 

they can do, and how they will make a difference in the world. During Week 2 of the 

program girls participated in the following activities: 

•   Leadership Roles (selection of officers)  

•   Modeling Techniques 

•   Girls Scouts 

•   Entrepreneurship  

On Day 1 of Week 2, participants sat in a circle and began with a discussion on 

Leadership and Entrepreneurship. The researcher asked participants to explain qualities 

of a leader and then asked if any participants wanted to become an entrepreneur. The 

researcher then presented the girls with some pictures of successful women entrepreneurs 

and leaders while sharing their biographies. Kimora Lee Simmons, Tyra Banks, Michelle 

Obama, LaLa Anthony, Oprah Winfrey, Madam C. J Walker, Beyonce, and Folorunsho 

Alakija.  Next, the participants selected and voted for officers of the program: President, 

Vice President, Secretary, Treasurer, and Historian. Chanel, a 12th grader, was elected 
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President; Denise, and 11th grader, was elected Vice President; LaShay, a 9th grader, was 

elected Secretary; Treasure, a 12th grader, was elected Treasurer; and Theresea, a 9th 

grader, was elected Historian. The remainder of the program time was spent practicing 

runway techniques.  

Girl Scouts provided after-school workshops for Day 2 and Day 3. Two guest 

presenters provided the participants with cookies and a workshop binder for the next two 

days. The first day the girls discussed the mission of the Girl Scouts and the importance 

of education. They discussed college, college majors, the cost of college, scholarships, 

financial aid, FASFA, and college essays. On Day 2 of the Girls Scouts presentation, 

participants learned about finances and the importance of knowing how to spend their 

money wisely. By the end of the lesson, the participants created a budget, learned how to 

write a check, and discovered the importance of credit and what it meant to have good 

credit.  

Over the two-day period of the Girl Scouts presenting, the girls were most interested 

in life skills and “how much it cost to be an adult”. Before one exercise, the Girl Scout 

presenter asked the participants how much they thought an average house and car cost; 

responses ranged from $1,500 to $18,000 for the house and $500 to $6,000 for the cost of 

a car. The participants were extremely shocked to learn that average homes in Baltimore 

could range from $50,000 to $300,000 and an average car would cost them about 

$25,000. During the conversation about the cost of living, LaShay adamantly expressed 

how ready she was to graduate and move out of her parents’ home into an apartment with 

her cousin. After learning how much a home would cost, her hand shot up as she asked 

the cost of an average apartment. When told it could range from $900 to $2,000, she 
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quickly divided the amount and said, “Ok well that’s like $500 and we can do that.” The 

Girl Scouts’ representatives and researcher reminded her that she would still be required 

to pay for utilities, food, gas, and other expenses, such as clothing.  

Once the Girl Scouts’ representatives finished the workshop each girl was presented 

with a Girl Scout certificate and patch. The girls were then ushered out into the hallway 

to practice modeling techniques while the researcher called each participant into the 

classroom to interview participants for Research Question #2 – What motivates you to 

attend this after-school program? 

Research Question #2 was also asked in the post-survey as a selected response 

question. The most commonly found answers from the thematic analysis were used as 

possible selections. Again, the participants were instructed they could only choose one 

answer. The researcher used selected response questions to further triangulate and 

analyze if the participants’ answers corresponded with the post-survey, and/or if any 

particular characteristics emerged over another. The findings from the participant 

interviews and post-surveys paralleled one another: as Self, Mentoring, Modeling, and 

Being a Part of a Group/Connectedness were the most commonly found responses. Table 

3 illustrates the thematic analysis used to present the findings and those responses. Figure 

4 displays the post survey findings collected from Survey Monkey. 
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Table 3 

Research Question #2 Thematic Analysis  

Key Themes Frequency 
Self – (esteem, image, etc.) 5 

 
Mentoring 5 

 
Modeling	   5 

 
Being a part of a 
group/Connectedness	  

4 

 
Helpful	  

 
4 

 
Fun	  

 
3 

  
Note. N=16 

 

From the analysis of data, the participants identified four concepts: self, 

mentoring, modeling, and the group of girls as factors that made them want to participate 

in the after-school program; see Figure 4.  
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Figure 4. Post-Survey Findings 

   
    
 

        
         
         
         
         
         
         
         
         
         
         
         
         

 
 

Figure 4. Participants’ post survey responses from Survey Monkey 

Ashley said, “The program was helpful “with my confidence.” Jessica expressed 

her factors, “To build my self-esteem. It’s a really good place to be I feel comfortable 

around girls.” Theresea stated, “To get to know some more people and also because I 

know it’s a safe place, we can be ourselves at GLAM.” Katrina added, “I attended 

because the girls are nice and fun to be around and it helps me build my self-esteem.” 

Furthermore, Brittany stated, “The mentoring and modeling and I like the vibe 

here.” Daria also cited, “modeling” and added “But sometimes I want to do other stuff. 

Like fun stuff. Talk and do activities.” “I come for the mentoring and the modeling. It’s a 

great program and I enjoy doing positive things that will help me have a better future,” 

expressed Chanel.  

After analyzing the participants’ responses, the researcher found a commonality 

in the way participants grouped responses. Each time a participant cited “mentoring” as 
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her reason, she also stated, “modeling.” In turn the participants’ responses were found to 

be “mentoring and modeling”. This is also important to note because the program was 

perceived as a mentoring and modeling program. The same grouping was evident when 

participants alluded to “self–esteem” for their reason. “Self –esteem” and “the group of 

girls” also went hand in hand. It could be inferred that the group of girls were nice, 

helpful and non-judgmental which also helped the girls feel comfortable and more 

confident.  

 
 During Week 3 the GLAM Program curriculum focused on “Academics”. It’s goal 

is to improve college readiness and provide access to higher education institutions.  The 

girls participated in the following activities: 

•   Academic Goal Setting 

•   College 101 

•   Time Management Plans 

•   Career Pathways 

On the Day 1 of Week 3, the researcher arranged for a current college student to 

come and speak with the participants. LaBreea, a Senior at Towson University also 

served as a GLAM Program volunteer and role model for three years. She spoke to the 

girls about her high school experiences, applying to college, transitioning into college and 

what college life was like for her. Following LaBreea’s discussion, the participants were 

required to write down their academic goals and later shared them with the group. 

LaBreea was also a part of her schools modeling team and following the day’s lesson, she 
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lead the participants in their modeling session, teaching them new techniques and sharing 

modeling tips.  

On Day 2 of Week 3 the participants were asked to create a time management plan, 

pretending they were a college freshman taking 16 credit hours, with a part-time job, and 

involvement in at least one college club or sport. The researcher provided a black time 

management sheet, pens, different color highlighters, colored pencils, and handouts with 

sample course times and lengths. The researcher, thinking back to her undergraduate 

college days also participated in the assignment.  

On Day 3 of Week 3 the participants discussed their ideal careers and were then 

asked to create a career pathway plan, which included three colleges’ choices, three 

potential internships, and three potential role models who they believed could help them 

achieve their career goals. As the participants were working on their career pathways, 

LaBreea marched into the classroom and immediately the girls were excited to see her, as 

was the researcher. Labreea said, “I know I stopped by unannounced, but I had so much 

fun with you girls the other day I thought I would stop by again today..if that’s ok?”  The 

researcher was pleased to have the additional role model and support, and the participants 

seemed delighted to have LaBreea come back again. The researcher noted participants 

saying, “I like her and the way she teaches us how to walk. I want her to show me how to 

do that turn again.I wonder if we can visit her schools fashion show at college.”  

Once the participants completed their career pathways, Labreea took them into the 

hallway and coached them on new modeling techniques. As the participants practiced, the 

researcher selected each girl, to interview for Research Question # 3 – What motivates 

you to regularly attend and participate in this after-school program?  
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 Research Question #3 was also asked in the post-survey as a selected response 

question. The most commonly found answers from the thematic analysis were used as 

possible selections. Once again, the participants were instructed to choose only one 

answer. The researcher used selected response questions to further triangulate and 

analyze if the participants’ answers corresponded with the post-survey, and/or if any 

particular characteristics emerged over another. Table 4 illustrates the thematic analysis 

used to present the findings and those responses. 

Table 4 

Research Question #3 Thematic Analysis  

Key Themes Frequency 
Being a part of a 
group/Connectedness 

7 
 

 
Modeling 

 
4 
 

Other (mentoring, self, 
something to do afterschool, 
fun, helpful) 
	  

5 

Note. N=12 

 

From the analysis of data, the participants identified the group of 

girls/connectedness, to be a part of something and mentoring as factors motivated them to 

regularly attend; see Figure 5.  
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Figure 5. Post-Survey Findings 

 

 

Figure 5. Participants’ post survey responses from Survey Monkey 

 

Ashley remarked, “Everybody is nice, and if they see you doing something wrong 

they are going to help you and not laugh at you or nothing, help you and correct like what 

you missing.” April stated, “Come here every day and sit in a circle learning more about 

each other and how we should be more friends and cooperate with each other nicely.” 

Katrina added, “The girls they nice and they fun to hang around.” Chanel noted, “What 

motivates me to attend GLAM after-school is knowing that I know I am going to be in a 

good environment, be around people that interactive, like we are going to have good 

vibes, be able to just do something that we all like, have girl talk, interact with each other 

which is not in the same level that we interact during the 8-3 that when we are in school 

so it’s different.” Theresea replied, “The most valuable part about GLAM is to enjoy it 

with (the researcher) and my GLAM sisters.” 
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Most of the girls did not know one another before they began the program. After 

spending four weeks together during the after-school program, the girls began to become 

more comfortable around one another and they formed not only friendships, but what 

many of the girls noted as a “sisterhood.” Kim said, “It’s a good connection between the 

girls. And it’s fun. The girls are cool when they want to be.” Brittany stated, “I mean I 

like the vibe here but it just sometimes I don’t want to be here ‘cause I don’t like certain 

people. I do feel like I start things with some people sometimes. I really don’t have time 

to be fussing with nobody.” Kim and Brittany’s responses were indicators that not all of 

the girls got along all of the time. However, as noted in the interview and post-survey 

responses, the girls’ connectedness was highly valued and a meaningful characteristic of 

why they continued to participate. 

 During Week 4, GLAM Program’s curriculum focused on “Mentoring.” GLAM 

serves a connector to Mentors. By connecting the girls to role models, they are 

encouraged to engage in effective dialogue so that they walk away with the 

understanding and ability to paint clearly a picture of what could be, of what is possible. 

During Week 4 of the program, girls received mentoring from the follow professionals: 

•   Boutique Owner  

•   Hair stylist/Actress  

•   Nurse 

Day 1 of Week 4, a boutique owner visited the after-school program. Ms. Erica, 

boutique owner, stressed the importance of entrepreneurship and finding and following 

your passion in life. Ms. Erica was passionate about fashion and helping people and that is 

what lead her to create her own business. She let the participants know that owning your 
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own business was not easy and that it came with many sacrifices. She then taught the 

participants what they should wear to “Dress for Success.” Following her discussion and 

presentation with the participants, she guided them in forming their own “mini-business 

plan.” The participants thought of a business they would like to start and wrote their own 

plan to execute with the help of Ms. Erica and the researcher.  

Day 2 of week 4, the participants were visited by a hair stylist/actress. Ms. Naeemah 

first started speaking the participants about what it takes to become a successful hair stylist. 

After the group discussion, she jumped up with excitement and told the participants she 

would next be putting on her actress hat and teaching them how to do improve. Over the 

next hour, the girls worked on letting down their guard, having fun, and most importantly 

being confident in their improve roles. The researcher let the participants know that the 

same confidence they used for the improvement session should be used during throughout 

their life and while working the runway during modeling practices after school.  

The last day of Week 4, the participants were visited by a nurse. Registered nurse 

Jennifer spoke to the participants about what college classes and degrees are needed to 

become a nurse. She let the participants know that being a nurse requires long hours at the 

hospital and good communication and caring for others. After nurse Jennifer spoke on her 

experiences as nurse, LaBreea worked with the participants on their modeling techniques. 

At the end of modeling practice, the participants were asked to write down their responses 

(see Table 5) to Research Question # 4 – What makes your mentoring relationship work? 

The researcher thought it would be best to ask participants to write their responses instead 

of interviewing them one on one because the questions were related to the researcher who 

also served as the participants’ mentor.  
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Table 5 

 Research Question #4 Thematic Analysis  

 

 

 

 

 

 

 

 

 

Note. N=14 

 

The fourth research question was asked to find what the participants thought were 

key qualities of a good mentor. From the analysis of data, the participants identified 

characteristics of what makes mentoring relationships work; see Figure 6.  

 

 

 

 

 

 

 

 

 

 

 

 

Key Themes Frequency 
Good communication 5 

 
Understanding/ Non 
judgmental 
 
Relatable (in age, 
interests) 

5 
 
 
4 
 

Good connection	   4 
 

Trustworthy	   4 
 
Nice	  

 
3 

 
 
Offers Advice	  

 
 
3 
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Figure 6. Post-Survey Findings 

     
     
         
 

        
         

         
         
         
         
         
         
         
         
         
         
         
         
         
        
        
        
        

 

 

       
Figure 6. Participants’ post survey responses adapted from Survey Money 

  Kim, Brittany, and LaShay all used the word “good communication.” A sub-

category of good communication was “advice”. Lisa stated, “And you give us advice 

when we need it.” April noted, “When the mentor really is helping you and giving you 

good advice that will help you out with whatever you are doing. Also I think the tips and 

advice helps me with my everyday problems. You listen to what I have to say and you 

care about my problems.” Kendra said, “Ummm, because you don’t judge people about 

what is going on in their life or what they do. You (the researcher) is open to the things 

that people say.” 

Trustworthy and relatable were also commonly found themes. Jessica stated, “The 

people you (the researcher) bring around seem trust worthy because if you bring them 
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around obviously you trust them enough to be around you so why wouldn’t I?”  Winter 

said, “I can trust you (the researcher) and look up to you”.  

In addition, Denise remarked, “I feel like if an older lady maybe was here it 

probably wouldn’t be as interesting and I wouldn’t come or if they couldn’t dress then I 

wouldn’t trust them with directing a fashion show.”  Kim asserted, “You (the researcher) 

are younger and you understand what girls like and do.”  

As mentioned in the literature review in Chapter 2, adolescent girls are in a very 

critical transition period. When you couple their developmental and environmental 

factors, there is a need for guidance. The majority of the participants in the afterschool 

program were ninth graders. As incoming freshmen, they were being introduced to a new 

world, new pressures that included cliques, the rumor mill, and boys. The researcher set 

out time during the program for the girls to have “Honesty hour”. The researcher noticed 

that talking about issues the girls were facing was very important to them and they looked 

to the researcher to elicit her advice. Additionally, the researcher was able to establish 

trust by being open and honest with the participants. She shared many of her teenage and 

adult experiences with the participants. The researcher also grew up in Baltimore City, 

attended a Baltimore City Public high school, and was of the same ethnic background as 

the girls.  

Effectiveness of Program  

Post-Survey Question #1 asked participants to rate their self-esteem before the 

program and Post-Survey Question #2 asked participants to rate their self-esteem after the 

program. The question was formed using a Likert scale with 1 being the lowest and 10 
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being the highest. Participants’ self-esteem before the program ranged 5-10 and after the 

program ranged 8-10. All participants noted an increase in their self-esteem.  

April reported, “It really helped me because I kind of have low self-esteem about 

myself. And I thought well maybe I shouldn’t because everybody else thinks I am a nice 

person and all that..yea.” Although April stated that she had low self-esteem, she rated 

her self-esteem an 8 before the program and a 9 after the program. The researcher 

recognized that although many girls stated they wanted to boost their self-esteem, many 

of them rated their self-esteem rather high on the pre-question. The lowest rated response 

on self-esteem was a 5.  

Katrina had the lowest rated response on the pre self-esteem, which was a 5. In 

her first interview she stated her reason for participating in the program as “I want to 

build my self-esteem.” In her next interview question, she cited, “It helps me build my 

self-esteem” as her motivation for continuing the program. In Katrina’s fourth interview 

when asked what makes her mentoring relationship work, she replied, “The people that 

you (the researcher) bring in here teaches us things that probably nobody else can teach 

us. You (the researcher) and them (other mentors) teach us how to be more confident in 

ourselves and how to grow as a person.” Katrina rated her self-esteem post the program 

as a 9. According to Katrina her self-esteem boosted from a 5 to a 9.   

The researcher also observed Katrina’s increase in self-esteem. When Katrina first 

started the program during the modeling sessions she was very shy and would walk with 

her head held down. During the last week of the program, she noted her demeanor was 

different; she seemed more outgoing, smiling more and during the modeling sessions her 
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walk was more confident as she held her head high. She seemed proud of her ability to 

learn modeling techniques and gain confidence.   

 Post-Survey Question #3 asked participants to rate how important they thought 

school/academics were before they participated in the program and Post-Survey Question 

#4 asked participants to rate how important they thought school/academics was after the 

program. The question was formed using a Likert scale with 1 being the lowest and 10 

being the highest. Participants’ answers ranged 3-10 on the pre-survey and ranged 7-10 

on the post-survey.  All participants were documented as having an increased perception 

in the importance of school/academics.  

Denise was recruited for the after-school program by the researcher. Throughout 

the school day, the researcher also worked at the high school as a student teacher. Denise 

was a student in one of her classes and one day shared with the researcher that she had 

transferred schools multiple times and had poor attendance. During the second interview, 

Denise was asked what was her motivation for attending the after-school program and 

she responded, “My classes…its helping me bring my grades up.” At the following 

interview, Danielle stated, “My grades are getting better by coming here like pushing me 

to do better in my schoolwork. So you’re motivated to come here because my 

schoolwork, and pushing me to do better and my grades got better,” as her reason for 

continued participation.  

Treasure was a 12th grader, she had known the researcher since she was an 

incoming 9th grader. She was also a transfer student to the high school and had previously 

been a part of the program at another school. When asked what motivated her to attend 
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she replied, “I been wanting to be in it like ever since 2 or 3 years ago. And you learn a 

lot in GLAM and it’s very helpful. It helps to get you like college experiences. We go on 

college trips and stuff.” 

The researcher also noticed that since the program, many girls were attending 

coach class more often. Many times girls came to the program late or not at all citing 

coach class attendance for their reasoning. The program started midway throughout the 

participants’ first quarter and ended a few weeks before their second quarter report cards 

were administered. For those reasons, school data were not included about any 

improvement of grades.  

Post-Survey Question #5 asked participants to rate their leadership skills before 

they joined the program, and Post-Survey Question #6 asked participants to rate their 

leadership skills after they joined the program. The question was formed using a Likert 

scale with 1 being the lowest and 10 being the highest. Participants’ answers ranged 1-10 

on the pre survey and 7-10 on the post-survey. All participants were noted as having an 

increase in leadership skills. 

“Leadership” was not an emerging theme found within the participant’s 

interviews. The participants did select girls to hold leadership roles within the program. 

There was an elected President, Vice President, Secretary, Treasurer, and Historian. The 

researcher provided each officer with a list of job descriptions to hold them accountable.  

Post-Survey Questions #7 - #10 were paralleled with the research questions and were 

highlighted previously in Chapter 4. Post-Survey Question Number #11 asked 

participants why they thought some people their age never came to this program. Most 



INNER CITY HIGH SCHOOL GIRLS’ PERSPECTIVES 
 	   	  
  
participants listed, “They have low self-esteem; are scared to participate” as their 

answers. The researcher has noted on several occasions that while trying to recruit 

participants, girls have said, “I don’t know how to model.” Group dynamics also plays an 

important factor and may influence participation. For example, if that program is known 

for having most of the “popular girls,” then others may be afraid to join the program.  

 Lastly, participants were required to answer an open ended question. Post Survey 

Question #12 stated: “You are given some money to design an after-school program for 

girls in your high school: 

1.   Where would your program be? 

2.   What kinds of activities would your program include? 

3.   What would you spend your money on? 

4.   What would be the most important activities in your 

program? 

The participants stated they would have the program at their school or community 

center. The activities the girls would include reflected many of their personal interests 

and or needs; those answers included photography, modeling, baking/cooking, dancing, 

singing, tutoring, and mentoring. The girls stated, “They would spend their money on 

food, clothes, trips, and the program itself.” The emerging themes found in the most 

important activities included mentoring and dancing.  

 The participants’ responses supported their interview responses. Newly found 

themes included dancing and food. It is important to note that the girls dance and model 

during the program. Those participants who like to dance were responsible for creating a 

choreographed dance to perform at the fashion show. The researcher provided 
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snacks/food on most days. Sometimes the girls would text before they arrived to the 

program to ask if snacks or food were being provided that day. Most of the participants 

did not eat the school lunch and the researcher thought it was important to provide 

snacks/food. As Maslow’s hierarchy of needs illustrates, basic needs must be met before 

learning can occur. 

Summary 

This chapter reviewed the results from participant interviews, participant post-

surveys, and researchers’ observations. The findings indicated that there is not just one 

factor that the participants credit for what makes an after-school mentoring program 

meaningful. The program is labeled by many of the girls as a “mentoring and modeling 

program” and in accordance with that, they are two of the most prevalent themes. Many 

girls attributed their participation in the program to modeling, which reflected their 

interests. Therefore, the program may be meaningful to them because it suits their 

interests. Having the program because they had nothing else to do afterschool was also an 

important factor.  

After a few weeks, the girls also credited the “other girls” as a meaningful 

characteristic of the program for them. The participants’ valued the interpersonal 

relationships they formed with one another and the connectedness they shared. In 

essence, the program provided them with a sense of belonging. In sum, the findings 

correlate with the study’s theoretical framework as previously outlined. The Self- 

Determination Theory according to Deci and Ryan (2000) posited that people from all 

cultures share basic psychological needs for autonomy, competence, and relatedness. 
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Chapter 5 

Conclusion 

Introduction 

The purpose of this sequential mixed method study is to examine meaningful 

characteristics of an after-school mentoring program for inner city girls a Baltimore City 

high school. The research questions were:  

1.   What do inner city high school girls find most valuable about after-school 

mentoring/program services?  

2.   What factors make high school girls want to participate in after-school 

program?  

3.   What motivates girls to attend regularly and participate in after-school 

mentoring programs?  

4.   How can we better understand what makes mentoring relationships work? 

Chapter 5 draws conclusions based on the findings. In addition, this chapter also 

includes a restatement of the problem, limitations, and recommendations for further 

research. 

Restatement of the Problem  

Currently, there is a limited body of research and public data that provides 

qualitative data for after-school programs that cater to high school students, and even less 

on girls of color (Herrera & Arbreton, 2003). O’Donnell and Kirkner (2014) agreed that 

much of the research that has been conducted focuses on elementary and middle school-

aged girls. Inner city high school girls can benefit from after-school mentoring programs 
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in many ways; however, most studies only measure impacts on academics (Durlack & 

Weissberg, 2007).  

The lack of data hinders inner city girls’ ability to receive the additional 

development support they need. Halpern (2002) declared that the after-school field has 

tended to focus on a narrow set of outcomes, usually academic, without fully exploring 

the range and complexity of relevant developmental tasks. Durlack and Weissberg (2007) 

found participants’ feelings and attitudes showed more improvement in two explicit 

indicators: self-perceptions, such as improvements in self –confidence and self –esteem, 

and school bonding as reveled by their perceptions toward school. Moreover, there are 

limited studies that capture youths’ perspectives or voices in such programs and much of 

the research does not account for the cultural perspective of inner city African American 

youth (Fredricks & Simpkins, 2012).  

Problems are glaring, but there is not enough scholarly research on the 

phenomenon to provide a tangible solution. In 2015, the Obama administration addressed 

this inequality and presented a nationwide initative titled “Yes She Can” to support 

research on girls and women of color. This study aims to add to the body of knowledge 

on after-school mentoring programs and the effects of quality after-school mentoring 

programs for inner city high school girls.  

Limitations 

It is important to note that although there were 22 initial participants, not all of 

them are included in the research findings. Nineteen participants answered Research 

Question #1; 16 participants answered Research Question #2; 12 participants answered 



INNER CITY HIGH SCHOOL GIRLS’ PERSPECTIVES 
 	   	  
  
Research Question #3; 14 participants answered Research Question #4; and 14 

participants completed the post-survey.  

Sharday was a 12th grader who also had an after-school job and often times she 

was not present during the interview sessions. Pamela was an 11th grader who fell ill 

during the program and was absent from school for an extensive period of time. When 

Pamela returned, she informed the researcher that she would soon be transferring to a 

new school. Treasure was a 12th grader who was pregnant received many of her classes 

online; and therefore, her participation was sparse. Megan who was in the 10th grade and 

Porsha who was in the 9th grade, both signed up for the program and only came a few 

times during the first week.  

Keisha, Daria, and Brittany (11th graders) were all friends before the program 

began. Keisha and Daria were late to the after-school program without reason and were 

required to do a teambuilding activity, which they refused. After Keisha and Daria’s 

refusal that day, they quit the program. Brittany continued to come for a while. During 

the second interview she responded, “The mentoring and modeling and I like the vibe 

here.” The next week, following her friends quitting the program; she was asked 

Research Question #3 and responded,  

“I wanted to model but there no point of it ‘cause I am not going to be here to be 

in show so I am just going to need some mentoring until I move. I mean I like the 

vibe here but it just sometimes I don’t want to be here ‘cause I don’t like certain 

people. I do feel like I start things with some people sometimes. I really don’t 

have time to be fussing with nobody.”  
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In addition to her friends quitting, Brittany did not like a few of the other girls in 

the program and she also found out that she would be moving and in turn transferring 

schools. She soon stopped coming to the after-school program but would come by the 

classroom to speak with the researcher. In the last week of the researcher’s data 

collection, Brittany formally stated to the researcher, “I quit. I just can’t do this program 

anymore. I just wanted to let you know that.” 

Additional limiting factors included single case research design and length of 

study. The study represents participants at a Baltimore City high school from an after-

school program. A different school with the same program could yield different results. 

Moreover, a different after-school program could have different programs which would 

also impact the results of the study. Additionally, this study only evaluated participants 

for a 6-week period; according to best practices it is recommended to evaluate for at least 

six months. Also, the after-school component had an impact on student participation, as 

some missed program days due to coach classes, other recreational activities within the 

school building, and after-school jobs.  

Discussion 

GLAM Program provides after-school programming for inner city high school 

girls, a population that is sometimes difficult to attract and retain given the many 

competing activities youth this age may choose to be involved in. This research study 

produced data that could lead to a ceaseless debate on what makes an after-school 

program meaningful. Probing questions on the inputs, constraints, and outputs of 

programming would surely surface. What qualifications and background experiences 
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must mentors possess? How do you identify school partners that best match the mission 

of the after-school program? These are all implications for further research.  

Recommendations for Further Research 

This research study lasted for a small period during the school year. The results 

obtained were from data collected over a 6-week period. Future efforts would examine 

the after-school programs for an entire school year (9 months). Komosa-Hawkins (2010) 

recommended at least 6 months with 12 months or more being preferred as an adequate 

length of time for an after-school mentoring program to run before researchers are able to 

find out its effectiveness. A lengthier study would provide valuable insight on 

participants and the overall effects of the program. Models of successful program 

replication can help guide such growth. 

Also, future research would include an assessment of multiple schools running 

multicomponent programs. This study researched a multicomponent after-school program 

for high school girls, which encompassed four core elements: self-esteem, academic 

enrichment, leadership skills, and mentoring. However, findings from DuBois et al. 

(2002) suggested that multicomponent programs were not more effective than single 

focused programs, as questions are raised as to whether the program is able to maintain 

effectiveness across its different components. Future research would assess program 

inputs and components in addition to the outcomes. Identical findings would strengthen 

program effectiveness and could lead to valuable research on Best Practices. Models of 

successful programming and replication can help guide such growth. 
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Additional research would help to better understand the dynamics of 

mentor/mentee relationships. Despite considerable program investments into mentor 

recruitment, matching, training, and supervision, as many as 50% of relationships 

terminate prematurely (Rhodes, 2002). The need for more empirically informed strategies 

for improving mentor/mentee relationships is needed. Research that encompasses these 

evaluations and leverages the initial investment through analysis could further illustrate 

mentoring relationships, processes, and outcomes. 

Moreover, analysis of participants as they matriculate through the after-school 

program and upon high school graduation would be most helpful. Researchers do not yet 

have sufficient information to say conclusively how programming will affect youth. 

Longitudinal studies could assist program directors, researchers and policy makers. 

Positive findings could prove valuable to all key stakeholders to provide quantifiable 

justification for investing and implementing after-school programs for high school girls.  

Conclusion  

The purpose of this sequential mixed method study was to examine meaningful 

characteristics of an after-school mentoring program for inner city girls at a Baltimore 

City high school. Considerable research is still needed to understand what youth consider 

most valuable about after-school mentoring programs as youths voices can offer valuable 

insight to understanding the needs of program development, research, and evaluation. 

The researchers findings conclude that the participants valued mentoring, and modeling; 

components that were the foundation of the programs model and key elements of interest 

to them. As the program continued, the girls also indicated they valued the close 
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connections they formed with the other participants of the program. As noted by 

Komosa-Hawkins, K. (2010), a positive and enduring mentoring relationship can impact 

self-worth, self-esteem, and social competence in youth. The research utilized the 

developmental mentoring theoretical framework and the findings paralleled the model as 

the increased social support from mentoring, which enabled the participants to increase in 

self-esteem and thus produce gains in distal outcomes, such as improved academics or 

leadership skills.  
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Office of the Institutional Review Board Health & Human Services Bldg., Room 

218 

Tel: 410 / 951-3516; Fax: 951-410-3511 

______________________________________________________ 
Approval To Conduct Research Involving Human Participants  

To: Principal Investigators Dr. Marjorie Miles From: Dr. Michelle P. Pointer, Chairperson, 
IRB Project: Inner City High School Girls’ Perspectives about What Makes an  

Afterschool Mentoring Program Meaningful at one Baltimore City High School  

Student: Takee Jobe Date: September 2, 2015  

On behalf of the IRB at Coppin State University, I am pleased to inform you that your request to 
conduct research has been approved. Please note that this approval covers one year, beginning with 
the date above, and it assumes that you agree to the following items prior to beginning the data 
collection.  

1. The IRB does NOT approve research already completed and your signature below confirms this 
research has NOT been completed or started. You should sign this form, obtain the student’s 
signature, and return this signed form, to Dr. Pointer in the Department of Applied Psychology & 
Rehabilitation Counseling for her signature. You should retain a duplicate of this signed document 
for your records.  

2. You should have a copy of this signed approval document with you as you administer the 
research project.  

3. You should forward a copy of this document to your Dean or other designated person, if required.  

4. You must honor the standards of confidentiality and informed consent as stated in the policy of 
the Institutional Review Board.  

My best wishes to you for the successful completion of this research project.  

Dr. Michelle Pointer, Chair, Institutional Review Board                     Date  

Signature of Student             Date  

Signature of Faculty Principal Investigator         Date  
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ARE YOU A STUDENT WHO IS INTERESED 
IN JOINING GLAM? 

AFTERSCHOOL MENTORING PROGRAM 

TUESDAY, WEDNSDAY, THURSDAY 
3:15 -5:15pm in Library  

EDMONDSON-WESTSIDE HIGH SCHOOL	  	  
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GLAM	  AFTERSCHOOL	  STUDENT	  APPLICATION	  Date:	  _____________________________	  
	  

Name:	  ___________________________________________________________	  	  	  DOB	  (Month/Day/Year):	  _____________	  

School:	  ____________________________________________________	  Grade:	  ______________	  GPA:	  __________________	  	  	  	  

1.   How	  did	  you	  hear	  about	  GLAM	  Program?	  
________________________________________________________________	  

2.   What	  made	  you	  want	  to	  join	  GLAM	  Program?	  
_____________________________________________________________________________________________________
_____________________________________________________________________________________________________	  
3.   Please	  check	  any	  challenges	  that	  could	  negatively	  impact	  your	  ability	  to	  do	  well	  this	  

school	  year:	  
Transportation	   	   	  	  	   	   Family	  Issues	   	   	   Financial	  Issues	  
	   	  
Childcare/daycare	  Problems	   	   Time	  Management	   	   Living	  Situation	  
Current	  Illness	   	   	   	   Difficulty	  Organizing	  	   	   Difficult	  Courses	  
Course	  instructors	   	   	   Unmotivated	   	   	   Lack	  of	  
Computer	  skills	  
Procrastination	   	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Short	  Attention	  Span	  	   	   Communication	  
skills	  
Requesting	  help	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Computer/Internet	  Access	   	  
	  	  

4.   How	  do	  you	  think	  GLAM	  Program	  can	  help	  you	  this	  school	  year	  (tutoring,	  mentoring,	  
etc)?	  
__________________________________________________________________________________________________________
__________	  
	  

5.   Please	  check	  any	  academic	  weaknesses:	  
Math	   	   	  English	   	   	   Standardized	  Tests	   	   Critical	  Thinking	  	  	  
Reading	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Writing	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Study	  Habits	   	   	   Paying	  Attention	  	  
	  

6.   What	  will	  most	  likely	  be	  your	  principal	  activity	  after	  graduation?	  
Attending	  a	  Jr.	  College	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Attending	  a	  4	  Year	  College/University	  
Full	  time	  employment	   	   	   	   Part	  time	  employment	  
Other	  (please	  specify)	  
_________________________________________________________________________________________________	  

	  
7.   What	  is	  your	  desired	  dream	  job?	  

__________________________________________________________________________________________________________
__________	  
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8.   	  What	  are	  your	  hobbies?	  
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
____________________	  

	  
9.   If	  you	  could	  go	  anyplace	  in	  the	  world,	  where	  would	  you	  go	  AND	  why?	  	  

_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
____________________	  
	  

10.   If	  the	  Fairy	  Godmother	  from	  Cinderella	  said	  she’d	  grant	  you	  one	  wish,	  what	  would	  
you	  ask	  for	  AND	  why?	  
__________________________________________________________________________________________________________

__________	  
__________________________________________________________________________________________________________

__________	  
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GLAM	  PARENT	  PERMISSION	  SLIP	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Date:	  ________________________	  
	  
Student	  Name:	  ______________________________________________________________________________________	  
Age:_____________	  Student	  DOB	  (Month/Day/Year):	  __________________________________________________	  
Student	  Grade:	  ___________	  Student	  School:	  ______________________________________________________	  
Home	  Address:	  _____________________________________________________________________________________	  
Student	  Allergies:	  __________________________________________________________________________________	  
Student	  Current	  Medications:	  ____________________________________________________________________	  
Parent/Guardian	  Name:	  __________________________________________________________________________	  
Parent	  phone:	  (Home)	  _____________________	  	  	  (Work)	  ______________	  	  	  (Cell)	  _____________________	  
Parent/Guardian	  E-‐‑mail:	  _________________________________________________________________________	  
Emergency	  Contact	  Name:	  ______________________________________	  Relationship:	  ________________	  
Emergency	  Contact	  phone:	  (Home)________________(Work)______________(Cell)	  _______________	  
	  
GLAM	  Afterschool	  will	  meet	  at	  the	  following	  location	  and	  times:	  
	  
Edmondson	  Westside	  High	  School	  	  
Tuesday/Wednesday/Thursday	  
3:15-‐‑5:15pm	  	  
	  
	  
Please	  check	  student’s	  type	  of	  transportation:	  	  
_____Walker	  	  
_____Parent	  Pick	  up	  	  
_____Bus	  
My	  child	  may	  also	  ride	  home	  with:	  _____________________________________________________________	  
(No	  deviations	  without	  written	  instructions)	  	  
	  
Guest	  Speaker	  Authorization:	  (Please	  initial)	  	  
______________I	   understand	   that	   there	  will	   be	  Guest	   speakers	  present	   at	  GLAM.	   	   Some	  guest	  
speakers	   may	   be	   present	   to	   discuss	   Sex	   Education	   (abstinence,	   contraception,	   sexually	  
transmitted	  diseases	  and	  other	  aspects	  of	  human	  sexual	  behavior).	  	  I	  acknowledge	  this,	  and	  I	  
give	   permission	   for	   my	   child	   to	   attend	   Sex	   Education	   sessions	   and	   to	   participate	   in	  
discussions.	  	  I	  understand	  that	  I	  will	  be	  notified	  in	  advance	  and	  assume	  full	  responsibility	  for	  
his/her	  participation.	  
	  
Video	  Permission	  Slip:	  	  
The	  movie,	  For	  Colored	  Girls	  is	  a	  part	  of	  GLAM	  Program’s	  curriculum.	  	  Does	  your	  child	  have	  
permission	  to	  watch	  this	  R	  rated	  movie?	  
______My	  child	  may	  watch	  R	  rated	  movies	  	  
______My	  child	  may	  not	  watch	  R	  rated	  movies	  	  
	  
Field	  Trip	  Participation:	  (Please	  initial)	  	  
_______________I	  give	  permission	   for	  my	  child	   to	  participate	   in	  GLAM	  Retreats/	  Field	   trips.	   	   I	  
understand	   that	   I	   will	   be	   notified	   in	   advance	   and	   assume	   full	   responsibility	   for	   his/her	  
participation.	  	  
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Picture/Video	  Authorization:	  	  (Please	  initial)	  	  
_______________As	   the	   lawful	   parent/guardian,	   I	   give	  my	   permission	   to	   release	   any	   pictures	  
taken	  of	  the	  above	  mentioned	  child.	  During	  the	  course	  of	  the	  year,	  we	  will	  be	  taking	  pictures	  
and/or	  videos	  of	  our	  students.	  	  We	  will	  be	  making	  a	  scrap	  book	  with	  these	  pictures	  and	  some	  
may	  be	  included	  on	  our	  web	  page.	  	  We	  would	  like	  your	  permission	  to	  include	  your	  child.	  	  
	  
	  
GLAM	  Guidelines:	  	  
	   GRADE	  REQUIREMENTS:	  	  	  	  
•	   Any	  student	  who	  has	  earned	  2	  or	  more	  failing	  marks	  (below	  60%)	  in	  classes	  during	  
quarterly	  grade	  checks	  will	  NOT	  be	  permitted	  to	  attend	  monthly	  Retreats/Field	  Trips	  and	  
may	  also	  lose	  the	  privilege	  to	  additional	  activities	  or	  programs.	  
	   BEHAVIOR:	  	  	  	  
•	   Any	  student	  who	  is	  suspended	  will	  be	  placed	  on	  GLAMs	  Conduct	  Probation	  list	  and	  
MUST	  participate	  in	  a	  peer	  mediation	  session.	  
•	   Students	  who	  receive	  more	  than	  3	  separate	   in-‐‑school	  or	  out-‐‑of-‐‑school	  suspensions	  
for	  the	  GLAM	  session	  (1	  semester)	  will	  not	  be	  permitted	  to	  attend	  monthly	  Retreats/Field	  
Trips	   and	   may	   also	   lose	   the	   privilege	   to	   attend	   field	   trips	   and	   additional	   activities	   or	  
programs.	  
	   ATTENDANCE:	  	  	  	  
•	   Attendance	  is	  MANDATORY	  and	  begins	  promptly	  at	  4:00pm.	  Any	  lateness	  should	  be	  
accompanied	  by	  a	  late	  pass	  from	  COACH	  CLASS,	  otherwise,	  it	  is	  unacceptable	  to	  be	  late.	  	  
•	   Attendance	  is	  MANDATORY,	  if	  a	  student	  has	  more	  than	  2	  unexcused	  absences	  they	  
will	  not	  be	  permitted	  to	  attend	  monthly	  Retreats/Field	  Trips	  and	  may	  also	  lose	  the	  privilege	  
to	  attend	  field	  trips	  and	  additional	  activities	  or	  programs.	  
	  
	  
I	  certify	  that	  I	  have	  read,	  understand,	  and	  agree	  to	  the	  terms	  of	  GLAM’s	  afterschool	  
permission	  slip.	  	  
	  
_________________________________________________________________________________________________________	  
(Student	  Signature)	  	  	  	  	   	   	   	   	   	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  (Date)	  
	  
_________________________________________________________________________________________________________	  	  
(Parent/Guardian	  Signature)	  	  	   	   	   	   	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  (Date)	  
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Post Survey  
 

1.   Rate your self esteem before you participated in this program  
(1 being the lowest and 10 being the highest)  
1  2 3 4 5 6 7 8 9 10 
 

2.   Rate your self esteem after you participated in this program  
(1 being the lowest and 10 being the highest)  
1  2 3 4 5 6 7 8 9 10 

 
 

3.   Rate how important you thought school/academics were before you 
participated in this program 
(1 being the lowest and 10 being the highest)  
1  2 3 4 5 6 7 8 9 10 

  
4.   Rate how important you thought school/academics were after you 

participated in this program  
(1 being the lowest and 10 being the highest)  
1  2 3 4 5 6 7 8 9 10 
 

 
5.   Rate your leadership skills before you participated in this program  

(1 being the lowest and 10 being the highest)  
1  2 3 4 5 6 7 8 9 10 
 

6.   Rate your leadership skills after you participated in this program  
(1 being the lowest and 10 being the highest)  
1  2 3 4 5 6 7 8 9 10 

 
 

7.   What made your mentorship relationship meaningful to you?  
A-   Your mentor has good communication with you  
B-   Your mentor is understanding and non judgmental with you  
C-   You can relate to your mentor (age, likes, interests, etc. are similar)  
D-   You can trust your mentor 
E-   Other _________ (describe) 
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8.   Why did you start coming to this program? 
A-   Nothing else to do afterschool  
B-   Because I needed a mentor 
C-   Because I wanted to learn how to model 
D-   I wanted to meet new friends 
E-   To improve my self esteem 
F-   Other __________ (describe) 
 
 
 

9.   Why do you keep coming back? 
A-   The girls- they are fun to be around and we have a good connection 
B-   To be a part of something 
C-   Mentoring 
D-  Modeling 
E-   To build my self esteem 
F-   Other __________ (describe) 
 

10.  To you, what is the most important part of this program? 
A-   Mentoring 
B-   Modeling 
C-   Being able to go on trips 
D-   The girls in the program  
E-   To build my self esteem 
F-   Other ___________ (describe) 
 

11.  Why do you think some people your age stop coming or never came to this  
Program? 
A-   They have low self esteem and are scared to participate 
B-   They have afterschool jobs 
C-   They take care of siblings’ afterschool 
D-   They are in another afterschool program or sport 
E-   They do not know about the program 
F-   Other ______________ (describe)  

 
 
 
 
 

12.  You are given some money to design an afterschool program for girls in 
your high school.  
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5.   Where would your program 
be?__________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
___________________________ 

6.   What kinds of activities would your program 
include?_____________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
____________ 

7.   What would you spend your money 
on?__________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
______________ 

8.   What would be the most important activities in your 
program?____________________________________________
_____________________________________________________
_____________________________________________________
______ 
_____________________________________________________
_____________________________________________________
_____________________________________________________
______ 

All information is kept confidential 
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WHO	  we	  are 
Founded	  in	  2012,	  GLAM	  Program	  is	  a	  non-‐‑profit	  organization	  that	  provides	  afterschool	  and	  
summer	  programming	   for	  at	  risk	  girls	   living	   in	  underserved	  communities.	  GLAM	  Program	  
uniquely	  uses	  the	  world	  of	  fashion	  as	  a	  doorway	  to	  inspire	  and	  empower	  girls	  as	  they	  acquire	  
positive	   aspects	   of	   identity	   and	   ability	   in	   order	   to	   reach	   their	   full	   potential.	   Through	  
mentorship	  and	  effective	  enrichment	  programming,	  girls	  learn	  how	  to	  use	  their	  time,	  talents	  
and	  resources	  productively.	  GLAM	  Program	  provides	  girls	  with	  the	  knowhow,	  guidance,	  and	  
inspiration	  needed	  to	  create	  their	  own	  opportunities	  for	  life	  success.	  Our	  program	  provides	  
the	  opportunity	  for	  the	  girls	  involved	  to	  not	  only	  improve	  themselves,	  but	  to	  also	  improve	  
the	  playing	  field	  between	  them.	  	  We	  hope	  that	  it	  will	  change	  the	  tenor	  of	  their	  dialogue,	  course	  
of	   their	   actions,	   improve	   self-‐‑esteem,	   and	   ultimately	   cultivate	   a	   better	   school	   climate.	  
Ultimately,	   we	   strive	   to	   transform	   girls	   into	   young	   ladies;	   providing	   them	   with	   the	  
opportunity	   to	   gain	   the	   confidence,	   knowledge	   and	   skills	   they	  need	   to	   succeed	   in	   college,	  
career,	  and	  beyond.  

Mission	  

GLAM	  Program’s	  mission	  is	  to	  inspire	  and	  empower	  girls	  to	  reach	  their	  full	  potential.	  
Programming	   strives	   to	   transform	   girls	   into	   young	   ladies;	   providing	   them	   with	   the	  
opportunity	  to	  gain	  the	  confidence,	  intelligence,	  skills,	  and	  mentorship	  that	  will	  help	  them	  
succeed	  in	  college,	  career	  and	  thrive	  in	  the	  global	  community.	  GLAM	  Program	  is	  dedicated	  to	  
transforming	  girls	  into	  young	  ladies.	  The	  confidence,	  knowledge,	  skills	  and	  mentorship	  they	  
acquire	  aim	  to	  prepare	  them	  to	  excel	  within	  the	  global	  community.	  	  	  
	  

Vision	  

Our	  girls	  will	  excel	  within	  the	  global	  community	  as	  young	  ladies,	  embodying	  the	  belief	  that	  
the	  world	  tis	  their	  runway.	  

Goals	  

•   To	  increase	  girls	  self-‐‑esteem	  
•   To	  increase	  girls	  academic	  achievement	  
•   To	  increase	  girls	  leadership	  skills	  
•   To	  provide	  our	  girls	  with	  positive	  mentoring	  opportunities	  (Role	  Model	  Project)	  
•   To	   track	   the	  progress	  of	  our	  girls	  as	   they	  matriculate	   through	  GLAM	  Program	  and	  

thereafter	  



INNER CITY HIGH SCHOOL GIRLS’ PERSPECTIVES 
 	   	  
  

	  
PROGRAMMING/CURRICULA	  

GLAM	  Program’s	  curriculum	  is	  aligned	  with	  Common	  Core	  Standards	  and	  was	  innovatively	  
designed	  by	  to	  support	  the	  following	  Developmental	  Youth	  Outcomes:	  

ASPECTS	  OF	  IDENTITY	  -‐‑	  Young	  people	  demonstrate	  a	  positive	  and	  healthy	  identity	  when	  
they	  have	  a	  sense	  of	  personal	  well-‐‑being	  and	  a	  sense	  of	  connection	  and	  commitment	  to	  
others.	  

AREAS	  OF	  ABILITY	  -‐‑Young	  people	  demonstrate	  ability	  when	  they	  gain	  knowledge,	  skills,	  
and	  attitudes	  that	  prepare	  them	  for	  adulthood.	  
	  
	  

Girls	   Leadership	   Academics	   Mentoring	  
Dressing	  for	  
Success	  

Accountability	   College	  Readiness	   Career	  Awareness	  

Etiquette	   Effective	  
Communication	  	  

Literacy	  	   College	  Readiness	  

Fashion	  	   Community	  
Involvement	  	  

SAT-‐‑Prep	  	   Dressing	  for	  
Success	  	  

Modeling	   Critical	  Thinking	  	   Tutoring	  	   Job	  Shadowing	  
Self-‐‑Esteem/Worth	  	   Entrepreneurship	   Women	  In	  History	   Internship	  

Opportunities	  
Wellness	  and	  
Fitness	  

Financial	  Literacy	  	   	   Role	  Models	  

	   Restorative	  Practices	   	   Workshops	  
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Appendix G 

Case Study Protocol  
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Interview Protocol 

The researcher was equipped with a laptop, legal pad, pen, informed consent forms and an iphone 

which was used to video/tape record. The researcher conducted the interviews using the following 

steps: 

1.   The study was explained to each participant by the researcher. 

2.   The researcher presented the informed consent form.  

3.   Each participant was asked if they understood the informed consent and if they were ok 

with proceeding with the interview. 

4.   The researcher then reassured all participants that they would be referred to by fictitious 

name in order to protect participant confidentiality. 

5.   The researcher explained that each interview would be taped and later transcribed and 

identified by the fictitious name. 

6.   A copy of the questions was placed on the desk in from of each participant. Interviewees 

were told that the researcher would probe or use additional questions (if necessary) that 

may not appear in from of them. 

The interview schedule was followed four times over an eight week period. The afterschool 

mentoring program met three days per week: Tuesday, Wednesday and Thursday. Participants 

were interviewed at the end of each week on Thursday.  
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Appendix H 

Transcribed Interview Questions 
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How valuable was this session to you? Why do you want to participate in this afterschool 
program? 

RESEARCH QUESTION #1 
 

•   (Kiera) “I thought it would be a good opportunity to help other students. By 
being a big sister and little sister thing.” 

 
•   (Jade) “I think todays lesson taught me more about self- esteem and how to not 

let words and other people get me down and I need to feel better about myself, 
you know..and not bring myself down… wait a minute, I suck at this (cut tape) 
…. I participated in this program because I feel as though I need a mentor. I need 
someone to help me fix my attitude and my ways and make me feel good about 
myself and encourage me to be a better person about myself.” 

 
-Researcher- You feel as if this program does that for you?  
(Jade) “Ummm hum, most definitely. And it helps me whooo-saaa.” (relax) 

 
 
 

•   (Trinity) “I mean I really don’t care about what people think of me but I do want 
to know why they say this stuff and stuff they think about me.” 

 
-Researcher- So how did today’s lesson help you? Did it help you at all with 
anything?  

 
(Trinity) Not really because I already know some stuff of what people think of   
me.  

 
-Researcher, so why do you want to participate in this program?  

 
(Trinity) To become a leader and to become more confident in myself.  

 
 
 

•   (Dasia) “It was a very helpful lesson to me today. It just helps me. It just gives 
me something to look forward to at the end of the day because I felt like all my 
four years of being here, I did nothing. I went home afterschool, I played around 
afterschool. So this just gives me something to know that I can stay here from 
3:30- 5:00 and be involved in something that is positive and helping people. And 
we are going to do a fashion show at the end of the year which makes me happy 
because I like fashion. So.. and I met some great people through this program.” 

 
 

•   (Amani) “It build confidence in some people and it help me value what I got and 
what I have. So yeah…. 

 
-Researcher- So why do you want to participate in this afterschool program?  
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(Amani) “Because I like trying stuff that’s different. I love being around people, 
especially new people, and I just want to become a better person in life and go 
somewhere and I have a good career.” 

 
•   (Taylor) “This was valuable to me because it helped me get to know one another, 

my friends..well, sisters now. And how they act and how they interact with 
others. I want to participate in this program because its help with meeting new 
friends, getting friendly, mentoring, and its really helpful” 

 
 

•   (Autumn R) “It really helped me because I kind of have low self esteem about 
myself. And I thought well maybe I shouldn’t because everybody else things I 
am a nice person and all that..yea..I still come because I think its really fun and 
it’s a good opportunity. I get to really meet new people and they realize they 
want to do the same kinda things I want to do in life when I get older.” 

 
 
 

•   (Alexis) “I think that it was very valuable. You want me to say why?” 
 

-Researcher – yes.  
 

(Alexis) “Ummm because I think its good to talk about what’s valuable to them 
and their self esteem and what’s important and how others.. and what’s what’s 
others peoples’ perspective of them.  

 
-Researcher- ok, And why do you still want to participate in this program?  

 
(Alexis) “Because ummm..when I have problems and stuff, I know I can come to 
you (the researcher) and and ummm….its fun to do and ummmm..I just like it. 

 
 
 

•   (Maria) “It gave me a thought of what people think of me” 
 

Researcher- was that good?  
 

(Maria) “Yes” 
 

Researcher- was there anything else?  
 

(Maria) “No” 
 

Researcher – ok, And why do you still want to participate in this program? 
 

(Maria) “Because its fun being around the girls and I want to build my self 
esteem.” 
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•   (Shatia) “I wanted to participate for the mentoring and the modeling.” 
 
 

•   (Alicia) “I joined because I don’t have anything else to do afterschool.” 
 

•   (Cayla) “The session was very valuable because it taught me a lot about myself 
and how I can boost up my confidence. I want to participate in this afterschool 
program because it gives me something to do and more people to meet.” 

 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What motivates you to regularly attend and participate in this afterschool program? 

RESEARCH QUESTION #2 
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•   (Keirara) “It’s a good connection between the girls. And its fun. The girls are cool 
when they want to be.” 

 
•   (Alicia) “The mentoring and modeling and I like the vibe here.” 

 
 

•   (Maria) “The girls are nice and fun to be around and it helps me build my self 
esteem.” 
 

•   (Shantia) “Mentoring and Fashion and Modeling.” 
 

 
•   (Danielle) “My classes…its helping me bring my grades up.” 

  
•   (Alexis) “Its fun and its helpful. And it gives me something to do afterschool.” 

 
Researcher - Helpful how?  
(Danielle) “With confidence.” 

 
•   (Autumn R) “What motivates me to come to glam is having good friends that 

can relate to me and having a nice teacher who I can talk to and being able to 
know how to model.” 

 
•   (Autumn) “To get in a program that motivates me to do better.” 

 
•   (Jade) “To help me with my attitude and to become a better young lady.” 

 
•   (Amani) “What motivatives is being around good positive people.” 

 
•   (Trinity) “To have something to do afterschool so I wont just sit around and be 

bored at home. Teaches me how to have manners and I want to become 
someone’s role model. Around a group of girls who teach me things I didn’t use 
to know. To build my self esteem. It’s a(n) really good place to be I feel 
comfortable around girls.” 

 
•   (Taylor) “To get to know some more people and also because I know it’s a safe 

place, we can be ourselves at GLAM.” 
 

•   (Diamond) “I been wanting to be in it like ever since 2,3 years ago. And you 
learn a lot in GLAM and its very helpful. It helps to get you like college 
experiences. We go on college trips and stuff.” 

 
•   (Kayla) “What makes me regularly attend this program is that..is.. seeing people 

and meeting people and learning new things about people. What they like and 
what they dislike, and making new friends.” 

•   (Alicia) “Mentoring.” 
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What motivates you to regularly attend and participate in this afterschool program? 

RESEARCH QUESTION #3  

Interviewee 1 (Autumn) 
To get into a program that motivates me, stay out of trouble. 
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Interviewee 2 (Trinity) 
What motivates me to come to glam? is to have something to do instead of staying in the 
house, teach me a whole bunch of lady like things that I didn’t know before. That’s it 
  
Interviewee 3 (Maria)  
The girls they nice and they fun to hang around. and yah. 
  
Interviewee 4 (Autumn) 
Come here every day and sit in a circle learning more about each other and how we 
should be more friends and cooperate with each other nicely. How to model and walk 
  
Interviewee 5 (Danielle) 
My grades are getting better by coming here like pushing me to do better in my 
schoolwork so your motivated to come here because my schoolwork, and pushing me to 
do better and my grades got better.  
  
Interviewee 6 (Jade) 
I think glam motivates me to become a successful young lady in life and it helps me with 
my attitudes and things like that.  
  
Interviewee 7 (Maria) 
I am motivated to come to glam because it’s fun, I want to get better at walking, 
everybody is nice, and if they see you doing something wrong they are going to help 
you and not laugh at you or nothing, help you and correct like what you missing. 
  
Interviewee 8 (Dasia) 
What motivates me to attend glam afterschool is knowing that I know I am going to be 
in a good environment, be around people that interactive, like we are going to have 
good vibes, be able to just do something that we all like, have girl talk, interact with each 
other which is not in the same level that we interact during the 8-3 that when we are in 
school so it’s different.  
  
Interviewee 9 (Amani) 
What is the most valuable part of afterschool program? (Answer) Being surrounded by 
positive people. 
  
Interviewee 10 (Taylor) 
The most valuable part about Glam is to enjoy it with Ms. Jobe and my Glam sisters.  
  
 
Interviewee 11 (Alicia) 
I wanted to model but there no point of it cause I am not going to be here to be in show 
so I am just going to need some mentoring until I move. I mean I like the vibe here but it 
just sometimes I don’t want to be here cause I don’t like certain people. I do feel like I 
start things with some people sometimes. I really don’t have time to be fussing with 
nobody. 
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Interviewee12 (Kayla) 
I come to GLAM because I want to model.  
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What makes your mentoring relationship work? 
RESEARCH QUESTION#4 

 

•   (Keira) “Communication. Girls having a connection. You (Researcher) are 
younger and you understand what girls like and do.” 
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•   (Taylor) “Our mentoring relationship work because she (Researcher) understands 
me and knows how to cooperate with me as a person.” 

•   (Amani) “Good communication and great connection to the girls.” 
•   (Shantia) “Ummm because you don’t judge people about whats going on in their 

life or what they do. You (Ms. Jobe) is open to the things that people say. And you 
are nice. 

•   (Alicia) “Good communication. Well I don’t think we get along very well because 
you always acting like you don’t want me here because of the way I act and 
because I’m always fussing with someone & because I don’t like a couple people 
here nomore so I think you think we wont get along very well and you think I’m 
only here to start things with people but I’m not but that’s how I feel. But if things 
change then I think we could actually along very well like we did when glam first 
started.” 

•   (Danielle) “I feel like I can talk to you more and you understand me better. I feel 
like if an older lady maybe was here it probably wouldn’t be as interesting and I 
wouldn’t come or if they couldn’t dress then I wouldn’t trust them with directing 
a fashion show. 

•   (Maria) “The people that you bring in here teaches us things that probably nobody 
else can teach us. You and them teach us how to be more confident in ourselves 
and how to grow as a person. When we get in the circle we learn what we all think 
about each other and stuff like that.” 

•   (Trinity) “I feel comfortable enough around you to talk about any of my problems. 
I also feel like you can have a big impact on my life by being one of my role models. 
The people you bring around seem trust worthy because if you bring them around 
obviously you trust them enough to be around you so why wouldn’t I?” 

•   (Jade) “I think this mentoring help me build and bond with someone and help 
gain trust from others. Also I think the tips and advice helps me with my everyday 
problems. You listen to what I have to say and you care about my problems. And 
you teach me.And you teach me how to be a lady and I feel I can tell you anything. 

•   (Autumn R) “When the mentor really is helping you and giving you good advice 
that will help you out with whatever you are doing , also when they have positive 
attitudes towards you and really making you feel ok.” 

•   (Alexis) “Something that makes mentoring work for me is the fact that the adult 
talking to me is nice, respectful, and trustworthy. Also they connect to me in a way 
that grabs my interest. I can also relate to what my mentor tells me. 

•   (Dasia) “Making mentoring relationships work take’s the right type of person. 
They need to be open and willing to share life experiences with the mentees. Also 
be willing to be devoted and passionate because they are going to want the 
mentees to have the potential or already have the same drive as them.” 
 

•   (Tilaya) “The fact that I can call or text you. And you give us advice when we need 
it and show us the different paths we can take to do something”  
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Researcher’s Completed Data Summary Forms  
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Data Summary Table- Research question #1 
 

 
 
 
 
 
 

Participant (fictitious 
name assigned)  

“Research Question #1 Value of Self Esteem Activities & Why Participate” 
 
 

Kendra “I wanted to participate for the mentoring and the modeling.” 

Daria I like to model  

Pamela “I come to model” and if I don’t have anything else to do afterschool I am interested in trying new things 

April “It really helped me because I kind of have low self esteem about myself. And I thought well maybe I shouldn’t because everybody else thinks 
I am a nice person and all that..yea..I still come because I think its really fun and it’s a good opportunity. I get to really meet new people and 

they realize they want to do the same kinda things I want to do in life when I get older.” 
Jessica “I mean I really don’t care about what people think of me but I do want to know why they say this stuff and stuff they think about 

me.”   To become a leader and to become more confident in myself. 

 
Winter I wanted to join a girl group  

Sharday “Because I want a big sister little sister program and I want to model and do a Fashion Show” 

Treasure I always wanted to be in it because I was in it at another school until I left. 

Keisha To model  

Tonya “I think todays lesson taught me more about self- esteem and how to not let words and other people get me down and I need to feel better 
about myself, you know..and not bring myself down… wait a minute, I suck at this (cut tape) …. I participated in this program because I feel 
as though I need a mentor. I need someone to help me fix my attitude and my ways and make me feel good about myself and encourage me to 

be a better person about myself.” “Ummm hum, most definitely. And it helps me whooo-saaa.” 
LaShay It build confidence in some people and it help me value what I got and what I have. So yeah….  “Because I like trying stuff that’s different. I 

love being around people, especially new people, and I just want to become a better person in life and go somewhere and I have a good 
career.” 

Denise  

Theresea “This was valuable to me because it helped me get to know one another, my friends..well, sisters now. And how they act and how they 
interact with others. I want to participate in this program because its help with meeting new friends, getting friendly, mentoring, and its really 

helpful” 
Ashley  “Ummm because I think its good to talk about what’s valuable to them and their self esteem and what’s important and how others.. and what’s 

what’s others peoples’ perspective of them.  “Because ummm..when I have problems and stuff, I know I can come to you (the researcher) and 
and ummm….its fun to do and ummmm..I just like it. 

Chanel “It was a very helpful lesson to me today. It just helps me. It just gives me something to look forward to at the end of the day because I felt 
like all my four years of being here, I did nothing. I went home afterschool, I played around afterschool. So this just gives me something to 
know that I can stay here from 3:30- 5:00 and be involved in something that is positive and helping people. And we are going to do a fashion 
show at the end of the year which makes me happy because I like fashion. So.. and I met some great people through this program.” 

 
Monique “The session was very valuable because it taught me a lot about myself and how I can boost up my confidence. I want to participate in this 

afterschool program because it gives me something to do and more people to meet.” 
Katrina “It gave me a thought of what people think of me”  “Because its fun being around the girls and I want to build my self esteem.” 

 
Megan  

Lisa Mentoring and because it is fun  

Brittany “I joined because I don’t have anything else to do afterschool.” 

Porsha  
Kim “I thought it would be a good opportunity to help other students. By being a big sister and little sister thing.” 
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THEME Self - (esteem, image, etc.) - 11 
THEME Something to do afterschool - 4 

THEME Meeting new people (the girls) - 5 
THEME Mentoring  - 6 
THEME Modeling -6 

THEME Fun -4 
THEME Being apart of a group/connection with the girls (nice) -4 

THEME Helpful – 3 
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Data Summary Table- Research question #2 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Participant (fictitious 
name assigned)  

 
“Research Question #2 Motivation for Attendance” 

Kendra “Mentoring and Fashion and Modeling.” 

Daria “I like modeling but sometimes I want to do other stuff. Like fun stuff. Talk and do activities.” 

Pamela Absent- Sick  

April “What motivates me to come to glam is having good friends that can relate to me and having a nice teacher who I can talk to and 
being able to know how to model.” 

 
Jessica To have something to do after school so I wont just sit around and be bored at home. Teaches me how to have manners and I want to become 

someone’s role model. Around a group of girls who teach me things I didn’t use to know. To build my self esteem. It’s a(n) really good place 
to be I feel comfortable around girls.” 

Winter To get in a program that motivates me to do better.” 
Sharday Absent- Afterschool job  

Treasure “I been wanting to be in it like ever since 2,3 years ago. And you learn a lot in GLAM and its very helpful. It helps to get you like college 
experiences. We go on college trips and stuff.” 

Keisha Plays sport  

Tonya “To help me with my attitude and to become a better young lady.” 

LaShay “What motivatives is being around good positive people.” 

Denise “My classes…its helping me bring my grades up.” 

Theresea “To get to know some more people and also because I know it’s a safe place, we can be ourselves at GLAM.” 
 

Ashley  “Its fun and its helpful. And it gives me something to do afterschool.”  “With confidence.” 
 

Chanel I come for the mentoring and the modeling. It’s a great program and I enjoy doing positive things that will help 
me have a better future.  

Monique “What makes me regularly attend this program is that..is.. seeing people and meeting people and learning new things about people. What they 
like and what they dislike, and making new friends.” 

Katrina “The girls are nice and fun to be around and it helps me build my self esteem.” 
 

Megan  
Lisa  

Brittany “The mentoring and modeling and I like the vibe here.” 

Porsha  
Kim “It’s a good connection between the girls. And its fun. The girls are cool when they want to be.” 
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THEME Self - (esteem, image, etc.) - 5 
THEME Something to do afterschool - 2 

THEME Meeting new people (the girls) - 2 
THEME Mentoring  - 5 
THEME Modeling - 5 

THEME Fun - 3 
THEME Being apart of a group/connection with girls (nice) - 4 

THEME Helpful - 4 
THEME Trips- 1 

THEME Safe Place - 1 
THEME Helps me do better in school – 1 
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Data Summary Table- Research question # 
 

 
 
 
 
 
 
 
 
 

Participant (fictitious 
name assigned)  

“Research Question #3 Continued Motivation for Attendance” 
 

 
Kendra Started a sport  

Daria Quit program  

Pamela Sick  

April Come here every day and sit in a circle learning more about each other and how we should be more friends and cooperate with each other 
nicely. How to model and walk 

 
Jessica What motivates me to come to glam? is to have something to do instead of staying in the house, teach me a whole bunch of lady like things 

that I didn’t know before. That’s it 
 

Winter To get into a program that motivates me, stay out of trouble. 
 

Sharday Absent- Afterschool job 

Treasure Absent - 

Keisha Quit program  

Tonya I think glam motivates me to become a successful young lady in life and it helps me with my attitudes and things like that. 
 

LaShay What is the most valuable part of after-school program? (Answer) Being surrounded by positive people. 
 

Denise My grades are getting better by coming here like pushing me to do better in my schoolwork so your motivated to come here because my 
schoolwork, and pushing me to do better and my grades got better. 

 
Theresea The most valuable part about Glam is to enjoy it with Ms. Jobe and my Glam sisters. 

Ashley  I am motivated to come to glam because it’s fun, I want to get better at walking, everybody is nice, and if they see you doing something 
wrong they are going to help you and not laugh at you or nothing, help you and correct like what you missing. 

 

Chanel What motivates me to attend glam after school is knowing that I know I am going to be in a good environment, be around people that 
interactive, like we are going to have good vibes, be able to just do something that we all like, have girl talk, interact with each other which is 

not in the same level that we interact during the 8-3 that when we are in school so it’s different. 
 

Monique I come to GLAM because I want to model. 
 

Katrina The girls they nice and they fun to hang around. and yah. 
 

Megan  

Lisa  

Brittany I wanted to model but there no point of it cause I am not going to be here to be in show so I am just going to need some mentoring until I 
move. I mean I like the vibe here but it just sometimes I don’t want to be here cause I don’t like certain people. I do feel like I start things with 

some people sometimes. I really don’t have time to be fussing with nobody. 
 

Porsha  

Kim Absent- Apart of another club  
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THEME Self - (esteem, image, etc.) - 1 

THEME Something to do afterschool - 1 
THEME Meeting new people (the girls) - 

THEME Mentoring  - 2 
THEME Modeling - 4 

THEME Fun - 1 
THEME Being apart of a group/connection with girls (nice) - 7 

THEME Helpful - 1 
THEME Trips- 

THEME Safe Place - 
THEME Helps me do better in school – 1 
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Data Summary Table- Research question #4 
 

 

 
 
 
 
 
 
 

Participant (fictitious 
name assigned)  

 
“Research Question #4 Key to Mentoring Relationships” 

 
Kendra “Ummm because you don’t judge people about what is going on in their life or what they do. You (Ms. Jobe) is open to the things 

that people say. And you are nice.” 
 

Daria Quit program  

Pamela  

April “When the mentor really is helping you and giving you good advice that will help you out with whatever you are doing , also when they have 
positive attitudes towards you and really making you feel ok.” 

Jessica “I feel comfortable enough around you to talk about any of my problems. I also feel like you can have a big impact on my life by being one of 
my role models. The people you bring around seem trust worthy because if you bring them around obviously you trust them enough to be 

around you so why wouldn’t I?” 
Winter “I can trust you and look up to you”  

Sharday  

Treasure  
Keisha Quit program  

Tonya “I think this mentoring help me build and bond with someone and help gain trust from others. Also I think the tips and advice helps me with 
my everyday problems. You listen to what I have to say and you care about my problems. And you teach me.And you teach me how to be a 

lady and I feel I can tell you anything.” 
LaShay “Good communication and great connection to the girls.” 

Denise “I feel like I can talk to you more and you understand me better. I feel like if an older lady maybe was here it probably wouldn’t be as 
interesting and I wouldn’t come or if they couldn’t dress then I wouldn’t trust them with directing a fashion show.” 

Theresea “Our mentoring relationship work because she (Researcher) understands me and knows how to cooperate with me as a person.” 

Ashley  “Something that makes mentoring work for me is the fact that the adult talking to me is nice, respectful, and trustworthy. Also they 
connect to me in a way that grabs my interest. I can also relate to what my mentor tells me.” 

 

Chanel “Making mentoring relationships work take’s the right type of person. They need to be open and willing to share life experiences 
with the mentees. Also be willing to be devoted and passionate because they are going to want the mentees to have the potential or 

already have the same drive as them.” 
 

Monique  

Katrina “The people that you bring in here teaches us things that probably nobody else can teach us. You and them teach us how to be more confident 
in ourselves and how to grow as a person. When we get in the circle we learn what we all think about each other and stuff like that.” 

Megan  
Lisa “The fact that I can call or text you. And you give us advice when we need it and show us the different paths we can take to do something” 

Brittany “Good communication. Well I don’t think we get along very well because you always acting like you don’t want me here because of the way I 
act and because I’m always fussing with someone & because I don’t like a couple people here no more so I think you think we wont get along 
very well and you think I’m only here to start things with people but I’m not but that’s how I feel. But if things change then I think we could 

actually along very well like we did when glam first started.” *Quit program 
Porsha  
Kim “Communication. Girls having a connection. You (Researcher)  are younger and you understand what girls like and do.” 



INNER CITY HIGH SCHOOL GIRLS’ PERSPECTIVES 
 	   	  
  

 
Nice -3 

Trustworthy -4 
Relatable (young in age, grabs interest, - 4 

Non Judegemental/ Can talk to about anything - 3 
Good communication- 4 

Understanding- 2 
Good connection -4 

Teaches new things -2 
Offers Advice-3 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 


